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Abstract

Inclusive education is a fundamental right that aims to provide equal opportunities and access to quality
education for students with diverse backgrounds, abilities, and special educational needs. In recent years, our country
has made significant progress in embracing inclusive education at the university level. By fostering an inclusive
learning environment, Kazakhstan is not only empowering every learner but also paving the way for a more inclusive
society. This article explores the importance of inclusive education for university students in Kazakhstan and the
initiatives taken to ensure its implementation. Moreover, the psychological determinants of the readiness of educators
for inclusive teaching of university students with disabilities have been studied. The analysis of scientific sources has
shown that a positive attitude and appropriate training of teachers are decisive in this problem. The findings from the
conducted survey for diagnosing the level of inclusive readiness of university teachers show that the experience of
instructing students with SEN has a big impact on the educators’ attitude towards practicing inclusive education, as
well as their level of confidence in own capabilities and competencies. Further expansion and continuous evaluation
of inclusive education programs will ensure sustainable progress towards a more inclusive society.

Key words: inclusive education, educators, university students, the psychological readiness, inclusive teaching
practices, special educational needs (SEN).

Introduction

Relevance of the study. Currently, the number of young people with disabilities and SEN around
the Globe is increasing. In these terms, inclusive education is seen as an optimal kind of learning that
facilitates the process of socialization and adaptation to the adult life of a personality with disabilities.
The problem of inclusive education in Kazakhstan has been addressed primarily in schools and
kindergartens, and less in higher education institutions. Nevertheless, inclusive education in our
country at the university level is gaining momentum, aiming to address barriers that hinder students’
access and create a nurturing environment that encourages success.
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Inclusive education acknowledges the importance of catering to the diverse learning needs and
abilities of all students. The modern education system seeks effective ways of providing inclusive
education and strives to improve the quality of teaching for all participants. Thanks to inclusion,
students with special educational needs can be actively engaged in the learning process and group
activities, encouraged to communicate with peers and exchange their viewpoints, enhancing interaction
skills in a natural environment. On the other hand, the students without health limitations learn to treat
students with SEN with respect and understanding.

Main provisions

This article demonstrates the significance of inclusive education in promoting equal opportunities
and positive outcomes among university students, as well as the necessity to analyze the structure
of inclusive readiness, considering the role of educators’ personality in successful implementation
of inclusive practices. With the regard of less attention paid to the practical realisation of inclusive
education at university level as well as to the instructors’ degree of readiness for working with students
with SEN, it is expedient to investigate the psychological readiness of the teachers of universities to
provide this kind of education.

The object of the study is the system of inclusive education in higher educational institutions.

The subject of the study is the degree of psychological readiness of university teachers for
inclusive education.

The aim of the research is to analyse the benefits of inclusive practices in universities, as well as
to evaluate the instructors’ average level of psychological readiness for teaching university students
with SEN.

The tasks of the study are the following:

1) to break down the profits of integrating inclusive education in universities;

2) to review the issue of the development of inclusive education in current conditions;

3) to diagnose the level of psychological readiness of university teachers for inclusive education;

4) to analyse and evaluate the received data on the inclusive readiness of university teachers.

Literature review

Among foreign authors, the studies of the structure and diagnostics of teachers’ attitudes towards
inclusive education by K.C. Stoiber [1], E. Avramidis [2], J. Campbell [3], should be noted. The
results obtained within the framework of their methodology “My Thinking about Inclusion” reveal
that the appropriate training of educators plays a crucial role in the formation of progressive attitudes
towards inclusion [1].

Such scholars as Black [4], Gelbar [5], and Morina [6] in their works reported insufficient training
in the types of disability and SEN, as well as a lack of awareness of regulatory documents, inclusive
practices and methodologies among tutors.

The fact that a young person belongs to a linguo-cultural minority, or the fact that he has a certain
psychological-physical deviation from the norm requires recognition of the need to create such a
student an inclusive educational environment. University teachers ought to identify the features of
the organisation of the comprehensive learning process within the framework of vocational training.

From the point of view of E.V. Kilimnik, the Professor of General Psychology and Humanities,
university teachers should be guided by such beliefs and principles as:

¢ all students are able to study and attend classes at university corresponding to their
psychophysiological status;

¢ everyone receives suitable educational programs and a curriculum tailored to their needs;

¢ all learners are engaged in joint and extracurricular activities;

¢ cvery person benefits from cooperation at the university [7].

In these terms, inclusive education agrees with the humanistic approach to teaching, acknowledging
the rights of the students as independent personalities, regardless of their health issues and backgrounds.
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The pedagogical process with an inclusive approach facilitates the acquisition of the necessary
competencies by students, according to the State Educational Standard. S.N. Sorokoumova points out
peculiar conditions for people with SEN to be taken into account:

1) compliance with the rights of students to full-fledged education;

2) ergonomic environment (ramps, elevators, medical office, specially equipped toilets and gym,
etc.);

3) organizational and methodological support of the educational process (individual training
programs, innovative ICT in the auditoriums, regular control of students’ knowledge);

4) monitoring of inclusive education (tracking learning achievements of individual students) [8].

According to psychologists C.V. Alyokhina, E.L. Agafonova and M.A. Alekseeva, the main
psychological barriers are the following:

1) “fear of harm of inclusion” for other participants of the educational process;

2) negative attitude and prejudices of the tutor;

3) lack of the professional competence of the teacher;

4) unwillingness to change and adapt to inclusive education;

5) psychological unpreparedness to work with “special” students.

The readiness of a teacher to work in the frame of inclusive education is deemed by the researchers
as a set of two key parameters: professional readiness and psychological readiness [9].

Among Kazakhstani scientists, Zhangazina M.K. differentiates between objective and subjective
milestones of the development of inclusive education. Subjective ones include:

+ insufficient development of standard inclusive procedures;

¢ a lack of indicators for monitoring the process and outcomes of learning of students with
disabilities;

¢ a limited number of teaching aids in the Kazakh language;

+ lack of special knowledge of educators for the organization of the inclusive pedagogical process;

¢ a little amount of regular consultations on the part of specialists;

¢ unique circumstances of students with disabilities.

The researcher highlights a considerable problem of the deficit of teachers-defectologists,
typhlopedagogues and sign language therapists for special institutions with Kazakh language
education [10].

In the context of our study, it is essential to recognize the structure of psychological readiness.
It consists of such characteristics as emotional acceptance of personalities with various types of
disorders; willingness to include students with disabilities in activities in the auditorium; satisfaction
with one’s own teaching practice, etc.

Materials and methods

In order to achieve the aim of the study, the following methods were applied:

1) the method of survey (by means of Google Forms);

2) the factor analysis of reliability (a-Kronbach) of the survey questions;

3) the graphical method of data analysis (for visualization of data).

Within the research, 42 educators of Abai and Narxoz University were asked to express their
opinions and the degree of agreement with the given statements.

The responses were assessed on a 5-point Likert scale, which allowed us to reveal seven factors
of the ranking of readiness for inclusive education:

1) rejection and avoiding inclusive teaching;

2) uncertainty and incompetence;

3) scepticism and indifference;

4) psychological barriers;

5) realising the need for inclusion and open-mindedness;

6) awareness of inclusive teaching procedure (methodology);

7) having experience of working with students with SEN.
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The survey “The Diagnostic of Psychological Readiness of University Teachers for Inclusive
Education” in Kazakh and Russian languages includes 30 statements regarding the problem of
inclusion.

Results and discussion

Theoretical study. So, what benefits does inclusive education give to society and persons with
SEN? First of all, inclusive teaching and learning recognizes the right of every student without
discrimination to receive a meaningful learning experience in diverse forms and through various
activities which allow better perception and consolidation of information. Besides, it ensures the
participation of all the stakeholders in the development of the educational program.

Thirdly, inclusive education eliminates communication and interaction barriers, creating a
favourable atmosphere for the collaboration of students with and without disabilities. And certainly,
it takes into account the individual needs and preferences of the students. The implementation of
inclusive methods of teaching, learning and assessment gives all students an opportunity to meet the
requirements of the curriculum and fully realize their intellectual potential.

Furthermore, a wide range of learning activities and valuable experiences in pair and group work
contribute to developing critical thinking and a deeper understanding of the discipline. The inclusive
curriculum developed by the university can help the instructors to ensure that all students, regardless
of their physiological capabilities, have equal access to the learning material and are able to fully
participate in the educational process, getting considerable academic results.

Corresponding to a new paradigm of education — lifelong learning, and the main aim of pedagogy —
versatile harmonious development of personality, inclusive education meets the realia of modern
society, enhancing the universal development of students with disabilities and special educational
needs. Moreover, inclusive education occurs in the context of the formation of human values and
tolerance among the young generation.

On the basis of analysis of literature on the issue of psychological readiness for inclusive
pedagogical activity, the advantages of inclusive education were identified. They are illustrated in the
picture 1.

protects the right of an the society takes part in the climinates social barriers
individual with disabilities development of an through various learning
to equal access to education educational program activities and group work

focuses on the development follows the principle of
of strong qualities, skills individualization and
and talents of the learners differentiation

leads to meeting the develops students’ critical improves the quality of
requirements of the thinking and deepens education and allows to get
curriculum by all learners understanding of the course high academic results

fosters tolerance and mutual assistance promotes cognitive, physical, social and
among students, decreasing discrimination emotional development of students with SEN

Picture 1 — The benefits of inclusive education for students and society

Note: Compiled by the authors.
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Considering the question of preparation of special personnel, one should speak about the problem
of psychological readiness of the teachers for inclusive education. The attitude and the degree of
inclusive competence of the educators will certainly affect the pedagogical process and learning
achievements of the students with disabilities. To note, the term “inclusive readiness” may be a more
suitable analogue of the extensive concept of the “psychological readiness of educators.”

What is understood by the term “inclusive readiness” or “inclusive attitude”? It refers to a complex
integral quality of personality, meaningfully reflected in a set of competencies that determines the
possibility of effective professional and pedagogical activity in the given conditions. The composite
parts of inclusive readiness are cognitive, emotional, motivational, reflexive and communicative
components that are viewed through the prism of two facets: psychological and pedagogical [11].

The obtained data was subjected to exploratory factor analysis, as a result of which 7 factors were
identified: rejection and avoiding; uncertainty and incompetence; scepticism and circumspection;
psychological barriers; realising the significance of inclusion and open-mindedness; awareness of
inclusive teaching procedure; having positive or negative experience of teaching students with SEN.

The a-Kronbach reliability coefficients calculated for each of the listed factors show good internal
consistency of the questionnaire, ranging between 0.77 and 0.8. The interpretation of the obtained
scales together with the reliability and the number of tasks is given in Table 1.

Table 1 — Characteristics of the parameters of the questionnaire of readiness for inclusive activity
based on the factor analysis

The parameter and its interpretation Number of 5 scale Reliability
questions (a-Kronbach)

Rejection and avoiding inclusive teaching 4 0.8

Uncertainty and incompetence 4 0.79
Scepticism and circumspection 4 0.77
Psychological barriers 4 0.78
Realising the need for inclusion and open-mindedness 5 0.78
Awareness of inclusive teaching procedure 5 0.79
Evaluating experience of teaching students with SEN 3 0.78

Note: Compiled by the authors.

The obtained data from the survey in percentage are demonstrated in Table 2 and Picture 2 (p. 26)
below.

Table 2 — Results of the survey “The Diagnostic of Psychological Readiness of University Teachers
for Inclusive Education” in relation to the factors of inclusive readiness

The Factor Negative responses Neutral answers Positive responses
Rejection and avoiding 14,4% 38,0% 47,6%
Uncertainty and incompetence 21,0% 29,0% 50,0%
Skepticism and circumspection 19,2% 28,5% 52,3%
Psychological barriers 31,0% 23.8% 45.2%
Realising the need for inclusion and
open-mindedness 7,1% 37,9% 55,0%
Awareness of inclusive teaching
procedure 33,0% 31,0% 36,0%
Note: Compiled by the authors.
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Picture 2 — Visualisation of the survey results corresponding to the factors of inclusive readiness

Note: Compiled by the authors.

The results of the data analysis show that the experience of working with young people with
disabilities significantly affects the scores on the scale “rejection and avoiding” along with the factor
“uncertainty and incompetence.” Subjects who have no experience working with students with SEN
are more likely to display a negative attitude towards inclusive education and try to avoid it, whereas
subjects with such experience consider themselves more competent and willing to teach non-standard
personalities.

To be more precise, 47.6% of the surveyed instructors would like to avoid dealing with special
students and not take such responsibility. Still, 38% of the participants are neutral to teaching learners
with disabilities and more liberal towards inclusive education. The rest of the university teachers don’t
exhibit signs of rejection of inclusive teaching.

Analysing the responses on the scale “uncertainty and incompetence”, we discovered that a
considerable number of teachers felt insecure about their competence. 50% of respondents (21 teachers)
are not ready to work with students with SEN, whereas 21% of the survey participants are fully ready
to work with such people, being confident in their knowledge and skills. 80.9% of the surveyed people
note that they need to pass special trainings and programs on teaching “special” students, emphasizing
the necessity to increase methodological competence regarding inclusive education.

The results on the third factor — scepticism and circumspection — show that some teachers are
cautious about inclusive education since it is a new phenomenon. Therefore, 52.3% of respondents
admit the difficulty of comprehending and correctly realising it. The majority of the tutors consider
working with persons with disabilities far harder and more responsible because it requires a lot of
effort and attention. Some teachers are sceptical about the use of their participation in the process of
inclusive education.

Comparing the results of the fourth parameter — psychological barriers — we may conclude that
there are barriers that impede the acceptance of a person with disabilities by teachers. Some educators
(12%) are worried about the possibility of isolation of the individual with handicaps by his or her
groupmates. 16% of the teachers expressed concern that they would not be productive enough to teach
everyone properly if there was at least one young person with disabilities. Approximately 14% of the
participants would not teach boys and girls with disabilities if it were not for the requirement of the
administration.
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Considering the fifth factor — open-mindedness towards inclusive teaching — More than half of
respondents consider it difficult but noble to teach individuals with disabilities and disorders. As for
the statement “In modern society, all young people, irrespective of their psycho-physical peculiarities
and backgrounds, should have a chance to study at a university”, nearly 69% of the respondents
expressed full agreement and 4.8% of them disagreed. 19 teachers feel inspired to work with learners
with SEN witnessing their success and high academic results.

A comparative analysis of answers on realising the need for inclusion shows that 55% of the survey
participants consider it necessary to implement inclusive education in higher education institutions,
while only 3 individuals disagree with this. Some inexperienced teachers and all survey participants
who have experience teaching special students acknowledge the significance of inclusive training.
More than half of the respondents believe that inclusive education is useful not only for people with
disabilities but also for ordinary children, as it fosters tolerance. On the other hand, 2 persons suppose
that such youth should study only in special institutions.

Evaluating the awareness of inclusive teaching procedures, we may conclude that 36% of the
respondents know how to work with several categories of students with disabilities. Among them, 7
individuals (16.6%) are well-versed in the psychological characteristics of people with diverse types
of disabilities. A third of the tutors report a lack of knowledge about inclusive teaching methods and
techniques for learners with disabilities. The rest of the study participants relate their knowledge of
inclusive methodology to an average level.

In general, 22 respondents have not worked with persons with disabilities, gifted individuals
and other categories of inclusive students. Among people who have instructed learners with SEN, 12
persons are content with their experience. However, some tutors are not satisfied with their inclusive
teaching practices. 4 individuals selected the average level of evaluation of inclusive teaching. Most
university teachers encounter foreign students rather than persons with disabilities.

Conclusion

The findings from the empirical study conducted in Abai and Narxoz universities demonstrate the
transformative potential of inclusive education for university students. By promoting equal access,
fostering positive learning outcomes, and nurturing an inclusive environment, inclusive education
initiatives are creating a conducive atmosphere for students to thrive academically, emotionally, and
socially.

Inclusive education aims to provide equal opportunities, access, and support for students of diverse
backgrounds and abilities, fostering a positive and inclusive learning environment. Understanding the
significance and need of inclusive education by university teachers in Kazakhstan, their psychological
and pedagogical training, participation in methodological developments for working with students
with disabilities, is crucial for enabling effective and qualitative education for all learners.

By organising and implementing inclusive practices, Kazakhstan is taking significant steps toward
building a more inclusive society. The collaborative efforts of universities, faculty members, and
students are key to creating an inclusive learning environment where diversity is embraced, knowledge
is shared, and all students can reach their full potential.
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"Vuusepcuter Hapxos,

Anmarsl, Kazaxcran

?Kazaxckuii HAllMOHAJIBHBIN NIeIarOrHueCKui
YHHUBEpPCUTET UMeHU Abas,

Anmarel, Kazaxcran

INCUXOJOI'MYECKASA I'OTOBHOCTDH IIEJAI'OI'OB
K MHKJ/IIO3UBHOMY OBPA3OBAHUIO
B YHUBEPCUTETAX KA3AXCTAHA

AHHOTALUA

Wuxkio3nBHOE 00pa3zoBaHue — 310 (QyHAaMEHTAIbHOE MPaBO, 00ECIICYNBAIOIIEe PAaBHBIE BOBMOKHOCTH H JIOC-
TYI K Ka4eCTBEHHOMY OOPa30BaHUIO yYAIIMMCS C PA3JIMYHBIM IPOUCXOXKIEHHEM, CIIOCOOHOCTSIMUA U OCOOBIMH 00-
pa3oBaresIbHBIMHM NOTPEOHOCTSIMHU. 3a MOCIIEAHNE TO/Ibl HAllla CTpaHa Jo0MIach 3HAYUTEIILHOTO TIporpecca BO BHE-
PCHMHU MHKIIO3UBHOTO 00pa3oBaHMsi Ha ypoBHE By30B. Co3naBas MHKIIO3MBHYIO cpeay oOyuenwus, Kazaxcran He
TOJIBKO pacIIMpsieT BOSMOYKHOCTH KX JJ0T0 y4allerocs, Ho M MPOKJIaAbIBAaeT My Th K 00Jiee HHKIIFO3HBHOMY OOIIECTBY.
B aT0i1 cTaree MccneqyeTcst BaXXHOCTh HHKIIIO3UBHOTO 00pa3oBaHMs Ul CTYACHTOB YHHBEpCUTETOB B Kazaxcrane
N MHULUATUBBI, IPECANIPUHATBIC 1A obecredeHus ero pcaiusannu. KpOMe TOTO, ObLTH N3YYCHBI IICUXOJIOTUNYCCKUEC
JACTEPMHUHAHTBI TOTOBHOCTH IEAAroroB K MHKJIIO3UBHOMY 06y11eH1/1}o CTYACHTOB BY30B C OI'paHMYCHHBIMU BO3MOXK-
HOCTSIMH 3/10pOBBSl. AHAJIN3 HAYYHBIX HCTOYHHWKOB MIOKa3aJl, YTO IIO3UTUBHBIN HACTPOIl M COOTBETCTBYIOIIAS! ITOTO-
TOBKA YUHTEJICH SIBIISIFOTCS] KITIOYEBBIMH B PEIICHUU ATOW MpoOseMbl. Pe3ynbraTsl MpoBeICHHOTO ONpoca IS Auar-
HOCTHKH YpPOBHS MHKJIIO3UBHOW TOTOBHOCTH IIPEIOABaTENeii By30B IIOKA3bIBAIOT, YTO ONBIT O0YyYECHHS CTYICHTOB
¢ OB3 oka3piBaeT 00NBIIOE BIMSHAE HAa OTHOIICHHE TpeTioiaBaTesiell K MpakTHKe MHKIIO3MBHOTO 00pa30BaHMA, a
TAaK)XC Ha YPOBCHb X YBEPCHHOCTH B COOCTBEHHBIX BO3MOXKHOCTSX U KOMIICTCHLIUAX.

KaioueBble coBa: MHKIIO3MBHOE 0Opa3oBaHUE, MEArory, CTYIEHTHI By30B, TICHXOJIOTHYECKass TOTOBHOCTS,
MHKJTIO3UBHBIE MIEJarorn4ecKue MpakTHKH, 0co0ble oOpazoBarenbHble norpedroctu (OOIT).
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"Hapx03 yHUBEPCHUTETI,

Anmarsl, KazakcTan

2AGait aTeiniarsl Kasak yITTBIK
MeTarOTUKAJIBIK YHUBEPCHTETI,
Anmartel, KazakcTan

HEJATOITEPIIH, KASAKCTAH YHUBEPCUTETTEPIHJIE
WHKJIIO3UBTI BUIIM BEPYT'E MCHUXOJIOTHSUIBIK JANBIH/IBIFBI

Angarna

Wuknro3uBTi 6imiM Oepy-IIBIFY Teri, KaOineTi jkoHe epekme 0imiM O6epy KakeTTiTikTepi 0ap OKyIIbuIap YIIiH
carajbl OuTiM OepyliH TeH MYMKIHIIKTEpI MEH KOJDKETIMAUIINIH KaMTaMachl3 eTyre OarbITTalFaH iprefii KyKbIK.
COHFBI JKbUIIAPHI O13/1iH eNNiMi3 YHUBEPCUTET ACHIeHiHIe MHKITIO3UBTI O11iM Oepy/i eHrizy/ie alTapibIKTail mporpecke
KOJI )KeTKi3/1i. IHKIIFO3MBTI OKY OpPTachIH Kypa OTHIphII, KazakcTan apOip OKYIIBIHBIH MYMKIH/IIKTEPIH KEHEHUTIIT KaHa
KOWMai, HeFypJIbIM MHKJIFO3MBTI KOFaM¥a jKoJ amansl. by makanana KasakcraHaarel YHUBEPCHUTET CTYACHTTEpI
YIIiH WHKITIO3UBTI OiTiM OepymiH MaHBI3IBUIBIFBI JKOHE OHBI iCKE achIpyAbl KAMTaMachl3 €Ty YIIiH KaObUITaHFaH
Gacramamap 3eprreneni. COHBIMEH KaTap, MYMKIHZIT IIEKTEYTl >KOFapbl OKY OpBIHAAPBIHBIH CTYACHTTEPIH
WHKJIFO3UBTI OKBITYyFa MENarorTepiAiH JailbIHbIFBIHBIH TICUXOJIOTHSIIBIK JCTEPMUHAHTTAPBI 3epTTeli. T'buibiMu
JIEPEKKO3Jepli Taiaay MyFaliMIEpIiH OH KO3Kapachl MEH THICTI JAHbIHIBIFBI OyJl MOCENeHI IIeNry/ie MaHbI3/Ibl
ekeHiH kopcerTi. KOO OKBITYyNIBIIAPBIHBIH WHKIIFO3UBTI JAWBIHIBIK JCHICHIH JHATHOCTHKANIAY YIIIH KYPri3iareH
cayaJlHAaMaHBIH HOTIDKETIepl MYMKIHZITI IIEKTEYI CTYICHTTEPII OKBITY TOKIpHOEci OKBITYIIBUIAPIBIH HHKIFO3UBT1
OimiM Oepy MpakTHKackIHA JIETeH KO3KapachklHA, COHA-aK OJapAbIH 03 MYMKIHIIKTEePi MEH KY3BIpeTTepiHe IereH
CEHIMJIITIIK JIeHTeliHe YJIKEH 9cep eTeTIHIITiH KopceTei.

Tipex ce3aep: wHKMIO3WBTI OimiM Oepy, memarortap, KOO cTyneHTTEepi, NCHUXOJIOTHSAIBIK JalBIHIBIK,
MHKJTFO3UBTI [IEIarOTUKAIBIK MPAKTHKA, CPEKIIe O11iM Oepy KaKeTTITIKTepi.
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