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Abstract

Reading comprehension is a key component of literacy, which contributes to academic success and lifelong
learning, although most people who study English as a Foreign language (EFL) continue to have difficulties due
to limited vocabulary, lack of basic knowledge, and ineffective reading strategies. This study provides a theoretical
and conceptual review of the “Listening-Reading — Discussion” (LRD) learning strategy to explain the contribution
to reading comprehension. Through the narrative review of the literature, the results of research published in the
main scientific databases from 2015 to 2025 are summarized. The review examines constructivism, Schema Theory,
active learning, social constructivism, information processing, and metacognition to explain the learning mechanisms
underlying learning using resources. The results show that learning using resources contributes to understanding
by activating available knowledge, actively building meaning, encouraging joint discussion, and developing
metacognitive reflection. As the main theoretical contribution of the study, a conceptual scheme is proposed that
relates these processes to the results of reading comprehension. The review concludes that LRD is a science —
based learning model that can have a significant impact on the pedagogy of teaching English as a foreign language,
curriculum development, and future literacy teaching technologies.

Keywords: strategy, reading comprehension, conceptual framework, literacy instruction, schema theory.
Introduction

Reading comprehension is a key component of literacy and is one of the most important factors
that determine lifelong academic performance, critical thinking, and learning ability. This is not just
decoding written words: readers actively build meaning by combining textual information with existing
knowledge, drawing conclusions, testing understanding, and evaluating ideas. Understanding reading
when studying English as a Foreign Language (English as a Foreign Language, EFL) allows students
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to access academic content, expand vocabulary, and develop high-grade cognitive skills necessary for
effective communication and self-learning [1, p. 232], [2].

Despite ongoing reforms in the field of education, improving reading literacy remains a global
problem. International Studies show that many students have difficulty understanding texts due to
limited vocabulary, insufficient background knowledge, ineffective learning strategies and low
motivation [3]. These issues are especially relevant in the context of learning English as a foreign
language, where students must simultaneously complete linguistic and cognitive tasks. Recent research
conducted in Kazakhstan has shown that learners of English as a foreign language need additional
support in developing strategic reading skills, and more often use scientifically based, student-centered
approaches that meet international literacy standards when teaching reading [2, p. 79], [3].

Among modern approaches to teaching, special attention is paid to The listen — read — Discuss
strategy (LRD), as it combines Teacher Assistance, self—study and joint discussion into a structural
sequence of teaching. By activating students ‘ knowledge before starting reading, encouraging active
interaction with texts, and developing collaborative thinking, LRD helps them better understand
reading, as well as developing critical thinking and communication skills. Recent empirical
research and systematic reviews suggest that LRD improves reading comprehension, enriches
vocabulary, increases student engagement, and develops high-level thinking in various educational
institutions [4], [5, p. 155], [6].

Although many empirical studies have confirmed the effectiveness of the “listen — read — discuss”
strategy, the existing literature on the topic remains scattered. Most of the research is focused on
learning outcomes in individual classes, the theoretical mechanisms underlying this strategy are not
fully explained and the integration of the results obtained into a complex conceptual system is not
carried out. Thus, teachers do not have a single theoretical explanation of how the LRD strategy
improves reading comprehension in different educational institutions [4].

Thus, the purpose of this study is to summarize the existing literature on the LRD strategy, study
its theoretical foundations, analyze empirical data on its effectiveness and propose a conceptual model
explaining learning mechanisms, thanks to which the LRD strategy improves reading comprehension.
To achieve this goal, the following questions were asked during the study: (1) What theoretical concepts
explain the effectiveness of the LRD strategy? (2) what data confirm its effectiveness in improving
reading comprehension? (3) What learning mechanisms contribute to learning comprehension?
and (4) What pedagogical conclusions can be drawn on the basis of the existing literature?

Materials and methods

This study used a theoretical and conceptual approach that uses narrative literature review to
explore the role of LRD learning strategies in improving reading comprehension. Unlike empirical
research, where primary data is collected through experiments or surveys, theoretical and conceptual
research summarizes existing knowledge to explain the relationship between concepts, identify
theoretical foundations, and develop comprehensive conceptual models [7, p. 336], [8]. We found it
appropriate to conduct a descriptive review of the literature, since the purpose of this study was not
a statistical assessment of the effectiveness of LRD, but a comprehensive explanation of theoretical
approaches, training mechanisms and the pedagogical consequences underlying this strategy. This
approach allows researchers to summarize data from different studies, compare theoretical views,
identify recurring topics, and formulate conceptual explanations that can serve as the basis for future
empirical research [7]. Given the emphasis on teaching literacy based on factual data in Kazakhstan
and abroad, theoretical analysis is a valuable guide for teachers seeking to implement effective learning
strategies in EFL classrooms [3].

The literature search was carried out systematically from January to April 2026 using four major
academic databases: Scopus, ERIC, Google Scholar, and the open access journal catalog (DOAJ).
This database was chosen because it offers a wide range of international research in education,
Applied Linguistics, literacy research, and Language Teaching. In the database, an additional search
was carried out on bibliographic lists of relevant review articles to identify studies that were not found
during the initial search.
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The search process used keyword combinations using logical operators, including the “listen —
read — discuss”, “listen — read — discuss” strategy, reading comprehension, reading literacy, Reading
in a foreign language, reading learning, methodological strategies, active learning, Schema Theory,
and constructivist learning. Research published in the last decade has been prioritized to ensure the
introduction of the latest research in the field of education, and key theoretical works have been
included as needed to explain the conceptual foundations of LRD [4], [9, p. 86].

The research was selected according to predetermined inclusion criteria to ensure the quality
and relevance of the peer-reviewed literature. First, only peer-reviewed journal articles, systematic
reviews and authoritative theoretical publications published between 2015 and 2025 were considered,
although some classical theoretical sources were included in the review due to their contributions to
constructivism and schema theory. Secondly, to ensure the uniformity of the interpretation of the data,
the publications had to be in English. Third, the research was to focus on at least one of the following
topics: LRD strategy, reading comprehension, reading literacy, understanding English as a Foreign
language (EFL), methodological strategies, active learning or collaborative learning. Finally, we
included international and Kazakhstan studies in the review in order to get a balanced understanding
of world trends in the field of research and at the same time take into account the educational context
of Kazakhstan, in which improving reading literacy has become an important priority [2, p. 84], [3].

The selected literature was analyzed using thematic synthesis-a generally accepted qualitative
approach to combining the results of several studies into a single conceptual topic [10]. Initially,
each publication was analyzed in order to determine its research objectives, theoretical perspectives,
educational characteristics, methodological approach and main conclusions. The information obtained
was then encoded and systematized on recurring topics that appeared sequentially in the literature.

Five main topics were allocated. The first topic addressed the theoretical foundations of LRD
strategy, including constructivism, Schema Theory, active learning, and social constructivism. The
second topic explored the stages of learning according to the LRD methodology, namely listening,
reading and discussion, and their contribution to the development of reading comprehension. In
the third topic, empirical evidence was collected on improving reading comprehension, expanding
vocabulary, student activity, and developing high-level thinking skills. The fourth topic was devoted
to the pedagogical advantages of the LRD methodology for teachers and students, including joint
teaching, student autonomy and interaction in the classroom. Finally, the fifth topic addressed issues
related to the implementation of the “listen — read — discuss” strategy, such as insufficient training of
teachers, difficulties in organizing the educational process, lack of time, limited vocabulary and the
need to adapt to different educational contexts.

The thematic synthesis made it possible to combine different theoretical and empirical approaches
into a single conceptual explanation of how the “listen — read — discuss” strategy contributes to the
understanding of reading. Instead of summarizing the results, we focused on identifying general
learning mechanisms and theoretical relationships, thus creating a comprehensive conceptual
framework for future research and scientifically based learning teaching methods.

Results and discussion

In the scientific literature, reading comprehension is always seen as a multifaceted cognitive
process, during which students actively build meaning by combining textual information with available
knowledge, vocabulary, inference skills, and metacognitive regulation [1]. In addition to decoding
written language, effective reading comprehension allows students to critically analyze information,
solve problems, and apply knowledge from different academic disciplines. Recent international studies
confirm that reader literacy is a fundamental competence that contributes to lifelong learning and the
formation of a global civic position, while studies conducted in Kazakhstan emphasize its growing
importance within the framework of educational reforms aimed at improving the level of English
proficiency and international competitiveness [3], [2]. However, the studies reviewed consistently
note the challenges faced by learners of English as a foreign language, including insufficient
vocabulary, limited background knowledge, passive learning, weak comprehension strategies, and low
motivation — all of which reduce students * ability to understand increasingly complex academic texts.
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In the literature reviewed, the LRD is described as an interactive learning approach originally
developed by Manzo and Casale to improve reading comprehension through structured cognitive
support. The strategy consists of three consecutive stages. At the” Listen “ stage, the teacher introduces
students to the topic, updates their knowledge and provides contextual information before reading. At
the” reading “ stage, students independently work on the text, comparing the information received
with the teacher’s explanation. Finally, the discussion stage contributes to a joint dialogue, during
which students clarify unclear points, exchange ideas and form a general understanding. These three
stages are not isolated from each other, but form a continuous cycle of knowledge activation, personal
meaning formation, and joint reflection that contribute to a deeper understanding [4], [5, p. 159].

The analysis shows that the effectiveness of the teaching method using audiovisual means is
ensured by several additional learning theories that together explain its methodological mechanisms.
Constructivism is the basis of the entire educational process, which indicates that students actively build
knowledge in the process of interacting with new information and passively reject it. In the audiovisual
teaching method, this process begins while listening and continues during learning and discussion.
Schema theory is especially well suited for the listening phase, as it explains how activating previous
knowledge facilitates the interpretation of new textual information and reduces cognitive load during
learning [9]. Active learning theory manifests itself in the learning and discussion stages, where students
actively analyze, compare, question, and evaluate textual information instead of reproducing facts.
Finally, social constructivism, in particular Vygotsky’s collaborative learning approach, is the theoretical
basis for the discussion phase, in which interaction with classmates allows students to harmonize
meanings through social dialogue, receive support and develop high-level thinking [11, p. 410].
These theoretical approaches show that in aggregate, LRD is an integrated learning model, not a series
of self-lessons in the classroom (figure 1).
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Figure 1 — Theoretical Foundations Supporting LRD
Note: Compiled by authors.

The literature reviewed consistently reports positive LRD-related learning outcomes in different
educational contexts. The most powerful arguments relate to improving reading comprehension. Most
empirical studies show that students trained using the listening reading teaching method have a higher
performance than those trained according to the traditional methodology [6, p.63], [5]. The second
repeating pattern is vocabulary replenishment, because listening under the guidance of a teacher before
reading introduces students to new concepts and contributes to the assimilation of contextual vocabulary.
The scientific literature also emphasizes the importance of updating background knowledge, allowing
students to relate their previous experiences to New textual information, thus making it easier to
understand [9]. Additional research shows that the use of literature in their native language increases
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the activity of students by stimulating their active participation in the educational process. In addition,
joint discussion develops critical thinking, as students are forced to explain, justify, and evaluate ideas
based on textual sources. Finally, this strategy promotes the development of collaborative learning by
creating opportunities for interaction between students, exchange of knowledge and solve collective
problems, which contributes to a deeper understanding of the material [4].

The generalized literature shows a number of pedagogical advantages of using LRD for both
students and teachers. Thanks to this strategy, students gain confidence in their abilities during learning,
their motivation, autonomy in learning increases, communication skills and critical thinking develop,
and are encouraged to actively participate in classes [5]. For teachers, the “listen — read — discuss”
strategy is a structured learning system that supports a differentiated approach to teaching, formative
assessment, and interactive classroom management. Recent research in education also shows that the
“listen — read — discuss” strategy can be effectively integrated into a digital educational environment
through multimedia presentations, online discussions, and interactive learning platforms, expanding
the possibilities of application in blended learning and learning using technology [12, p. 434]. This
flexibility makes this strategy especially important for modern literacy training.

Despite the proven effectiveness, the considered studies have identified several problems
associated with the implementation of this method. For its effective application, appropriate training
of teachers is necessary, so that they can conduct meaningful discussions and create the necessary
conditions for learning. In addition, the three stages of training require sufficient time in the classroom,
which makes it difficult to implement the methodology within the framework of strictly structured
training programs. Constant restriction of vocabulary in students with low language proficiency can
lead to reduced participation in discussions if additional language support is not provided. Similarly,
to effectively manage a discussion, teachers must ensure a balanced participation of all students, while
not allowing dominant students to control interaction in the classroom. Finally, careful selection of
texts is still important, as they must correspond to the level of language proficiency, basic knowledge
of students and learning goals. Addressing these issues through advanced training, careful lesson
planning, and the use of technology can further enhance the effectiveness and sustainability of the
listening — reading — discussion strategy in various contexts of learning English as a foreign language.

The results summarized in this review suggest that the effectiveness of the listening — reading —
discussion (PDD) strategy is not explained by a single learning activity, but by the interaction of
cognitive, constructivist and socio-cultural learning processes. At the initial stage of” listening”,
students activate existing knowledge, which allows them to connect existing cognitive schemes with
new information until they become familiar with the text. According to Schema Theory, readers learn
information better when new data is combined with existing mental structures, which reduces cognitive
load and makes it easier to form conclusions [9]. This preparatory stage provides a linguistic and
conceptual framework, which is especially useful for those who learn English as a foreign language,
whose vocabulary is limited and the level of background knowledge is insufficient.

The next stage,” reading”, turns students from passive information recipients into active meaning
creators. Instead of deciphering individual words, students compare textual information with what they
understand while listening. According to the constructivist theory of learning, knowledge is formed
in the process of active interaction with educational materials and constant restructuring of existing
knowledge [11]. Finally, at the discussion stage, understanding goes beyond personal cognition and
becomes joint understanding. According to Vygotsky’s social constructivism, discussion allows
students to coordinate interpretations, justify ideas, eliminate misconceptions, and develop high-level
thinking in the process of interacting with peers. Thus, understanding, instead of just learning, will
be the result of consistent cognitive activation, Self-processing of information, and social interaction.

Based on the literature studied, this study provides an integrated conceptual framework that
explains the learning mechanisms underlying learning using LRD technology (figure 2). Unlike
previous studies that mainly evaluated learning outcomes, this concept reflects the interaction of the
three stages of learning that contribute to learning comprehension.

The framework illustrates the sequential instructional process of the LRD strategy. Teacher
scaffolding activates learners’ prior knowledge during the listening phase, preparing them for
independent reading and meaning construction. Collaborative discussion then facilitates social
negotiation, critical thinking, and metacognitive reflection, leading to improved reading comprehension.
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The framework demonstrates how cognitive, constructivist, and sociocultural learning processes
interact to enhance vocabulary development, learner engagement, inference-making, and higher-order

thinking, ultimately strengthening reading comprehension outcomes in EFL contexts.

TEACHER 1. LISTEN 2.READ 3.DISCUSS 4 REFLECT || mm -

SCAFFOLDING Students listen to Students read the Students discuss Snadents reflect OUTCOMES

® Set purpose the teacher's et independently, il pairs groups to on what they ¥ Desper

= Ackvae mput (togic connechng new clasify, question, leammed, meniter understands
background introduction, information with and build shared their v Tumoved T
knowledge badkground activaied schemas, understanding. understanding, ?{fah'ulnfy

* Introduce key ‘“f"'m"h“_"- i ) ! and apply " Better inference
vocabulary il vocabual ay) Kiv Process: Kev Process: strategies making

» Provide context Meaning Social negotiation v H

and guidance Key Process: construction of meaning Kev Process: 7 Giﬁ:;:{g:;mmr
« Modd Activation of through interaction (Socid Metacognitive o Coll.abcﬂli-u“t
- prior knowledge with text Constractivism) regulation and learni

(Schuna. Thtﬂl’ﬂ {Cum!m:ti\.‘im:l man.il-:-rinq g

[} ] t t 1
UNDERLY ING THEORETIC AL FOUNDATIONS
Constructivism — Leamning is an adtive process of building new knowledge.
Schem a Theory = Prior knowledge facilitaes comprehension.
Social Constractivism — Knowledge is co-constructsd through interaction and dialogue.
Information Processing — Informati on 15 encoded, stored and retnisved through mental processe
Aletacognition = Learners monitor, evaluate, and regul ate their understanding.

Contextual Factors

Technology Integration Coemcular Alignment

digital tools, online platforms

Classroom Environment

collaboration, support,
tme. resou ces

Leamer Chaactenstics Text Charactenstics

proficiency, motivation, leaming goals, standards

backaround knowledae

genre, compl exity,
mathenticity

Figure 2 — Conceptual Framework Linking LRD to Reading Comprehension Outcomes

Note: Compiled by authors.

The learning process begins with the support of the teacher, during which students receive
reference information, vocabulary and contextual advice. Listening activates the available knowledge
and cognitively prepares students for learning. When reading on their own, students form an idea of
what has been read by combining textual information with the knowledge they already have. Joint
discussion promotes social interaction, clarification of misconceptions, and metacognitive reflection,
resulting in a deeper understanding of learning. Instead of working as individual stages, listening,
reading, and discussion form a recursive learning cycle in which cognitive processing, joint interaction,
and reflection continually reinforce each other. This integrated model represents the main theoretical
contribution of a given review and provides teachers with a clear understanding of how English as a
foreign language is easier to understand in different contexts of learning.

Although LRD has in common with several established learning strategies, it has a number
of unique pedagogical advantages. Mutual learning develops understanding through forecasting,
questioning, clarifying, and generalizing. However, it shows that students have enough basic
knowledge for productive interaction. The Sq3r method (survey — question — read — repeat — repeat)
primarily contributes to the development of individual learning and metacognitive regulation skills,
but provides little opportunity for joint thinking. Similarly, the” Think — discuss — share “ method
encourages mutual discussion, but lacks preparation for systematic learning and structured teacher
assistance. The” reading with tips “ method offers individual methodological support, but often relies
on the teacher’s instructions, and not on the joint creation of knowledge.

In contrast to these methods, the “reading with tips” method combines teacher instruction,
individual learning, and joint discussion into a consistent methodological scheme that simultaneously
supports the cognitive, linguistic, and social aspects of understanding. Thanks to this integration, the
“reading with tips” method is very suitable for classes with English speakers as a foreign language,
where students benefit from additional vocabulary work before learning and interaction after learning.
Recent systematic reviews also show that learning to read using the lexical-grammatical approach
constantly increases the activity of students, expands their vocabulary and develops critical thinking
while maintaining flexibility in different educational contexts [13].
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The results obtained have a number of meanings for teaching English as a foreign language. First,
teacher training programs should teach future teachers to use science-based learning strategies that
include cognitive support and collaborative learning, rather than just translation or grammar learning.
Second, curriculum developers should include structured tasks that are performed before, during,
and after reading, and encourage students to engage in existing knowledge, interact with authentic
texts, and engage in meaningful discussions. This approach to teaching is in line with the ongoing
educational reforms in Kazakhstan, in which special attention is paid to student-oriented pedagogy
and functional literacy [3].

In addition, the LRD shows a significant potential for inclusive education, as its multimodal
structure is suitable for students with different language backgrounds and reading literacy. The strategy
can also be adapted to technology-based learning through multimedia presentations, collaborative
online discussions, digital annotation platforms and learning environments using artificial intelligence,
thus favoring blended and distance learning.

While important empirical evidence confirms the effectiveness of LRD, several areas remain
open for further research. First, longitudinal studies are needed to determine whether improvements
in reading comprehension persist over a long period of time. Second, researchers should explore
the possibilities of using LRD using artificial intelligence, including intelligent learning systems and
generative artificial intelligence that provide adaptive support when listening and discussing. Third,
future research should explore the use of LRD in multilingual and inclusive classrooms where students
have different linguistic and cognitive characteristics. Finally, comparative studies comparing LRD
and other science-based learning learning strategies can help determine in which learning conditions
LRD presents the highest educational value.

Conclusion

This review summarizes theoretical and empirical literature on the LRD strategy and shows that
its effectiveness is not limited to the sequence of educational activities. Based on constructivism,
Schema Theory, active learning, and social constructivism, the review provides a detailed explanation
of the cognitive and social mechanisms by which the “listen — read — discuss” strategy contributes
to reading comprehension. The proposed conceptual scheme shows how teacher support, updating
available knowledge, self-reading, joint discussion and metacognitive reflection contribute to a deeper
understanding of texts.

From a practical point of view, the results obtained show that the LRD strategy provides teachers
with a flexible, student-centered learning model that takes into account the characteristics of students
studying English as a foreign language, expanding vocabulary, involving students in the learning
process, developing critical thinking and collaborative learning skills. This concept also provides
theoretical recommendations to curriculum developers and methodologists on the development of
scientifically based methods for teaching reading in accordance with modern approaches to teaching
literacy.

Thus, the LRD strategy should be considered not only as a classroom exercise, but as a
comprehensive learning model based on cognitive, constructivist and socio-cultural learning theories
that systematically contribute to a deeper understanding of learning.
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CTpaTEerusIChIHBIH OKBITY TETIKTEpIH TYCIHAIPY MaKcaThIHJIa KOHCTPYKTHUBHM3M, CXeMa TEOpPHSCHI, OCJICEHIl OKBITY,
QJIEYMETTIK KOHCTPYKTHBHU3M, aKIapaTrThl OHJEY TEOPHSCHI J)KOHE METaTaHy TY KbIpbIMamalapbl KapacThIPbLIJIbI.
Hotmxenep LRD crpareruschiHbIH OUTiM amyIIblIapslH, OYpBIHFRL OiiMIepiH OelceHaipy, MarblHaHbI CaHAJIbI
KYPacThIpY, OipIIeCKeH TaJIKbLIaybl YHBIMAACTHIPY KOHE METaTaHBIM/BIK PE(IICKCHUSHBI JaMBITY apKbLITbI OKBIITBIMIBI
TYCIHYAl JKETUTOIpETiHIH KepceTTi. 3epTTEeyAiH HETI3ri TEOPHsUIBIK Yieci peTiHIe OCHl YAepicTepai OKBLIBIMIBI
TYCIHY HOTHXeJepiMeH OailIaHbICTBIPATHIH KOHLENTYAN/IbIK MOJICTb YChIHBUIIBI. 3epTTeY KOPHIThIHABIChIHAa LRD
CTpPATErUsIChl aFbUIIIBIH TUTIH MIETE T PETIHAC OKBITY MEIAroruKachiH, OKy OarmapiaMaiapbliH 93ipJcyl jKOHE
OonamakTarsl HUQPIBIK CayaTThUIBIK TEXHOJIOTHSIAPBIH JKETUIIPYTe BIKIAJ €TETIH FhUIBIMU HETI3/IeNTeH OKBITY
MOJIET peTiH/e KapacThIPbIIa bl

Tipek ce3aep: cTparerusi, OKyAbl TYCIHY, TY’KbIPBIMIaMAaJIbIK HET13, CAyaTTBUIBIKKA YHPETY, CXeMa TEOPHSICHI.
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CTPATETUSI «CAYIHAR-YATAU-OBCYKIAMN» IJIs1 YIIYUIIEHUS
MOHUMAHUS MPOYUTAHHOI'O: KOHIIENITYAJIbHBIN OB30P

AHHOTALUA

[ToHrMaHue NPOYMTAHHOTO SBJISIETCS KIIFOYEBBIM KOMIIOHEHTOM I'PaMOTHOCTH, 00ECIICUUBAIOIINM aKa eMuye-
CKYIO YCIEUIHOCTh M O0yuYeHHE Ha MPOTSHKEHUH Bced Ku3HHM. OJHAKO MHOTHME M3yYarolye aHIIMHCKHN SI3BIK Kak
nHoctpannsli (EFL) mpomomkaroT HCTIBITEIBATE TPYIHOCTH IIPH YTCHUH BCIICCTBHE OIPAHUYEHHOTO CIIOBAPHOTO 3a-
raca, HeJ0OCTaTOYHOTr0 00beMa (POHOBBIX 3HAHUHN 1 HEA(H(HEKTUBHOTO MCIONB30BAHMS CcTpaTeruil ureHust. Hacrosimee
HCCIIeIOBAHNE TIPEICTABISIET COO0HM TEOPETHKO-KOHIIENITYaIbHBIH 0030p cTparernn obydenus Listen—read—discuss
(LRD) («Crrymaii—Yutaii—O0cyxnaity), HalpaBIeHHBIN Ha 00BSICHEHUE €€ POJIH B Pa3BUTHH TTOHUMAHUS IPOYHTAH-
Horo. B paboTe ucnonbp30BaH METOA HAPPATUBHOTO 0030pa JINTEPaTyphl, BKIIOUAIONIUI aHAIU3 UCCISIOBAHUMN, OITy-
OJMKOBAaHHBIX B BEJYIIMX MEKIYHApOIHBIX HayYHBIX 0a3ax gaHHbIX B niepuof ¢ 2015 mo 2025 rr. {ist oObscHeHus
MEXaHU3MOB OOyUCHHS, JISKAIINX B OCHOBE cTparerni LRD, paccMOTpeHbI TOJI0KEHHsT KOHCTPYKTHBH3MA, TEOPUH
CXeM, aKTUBHOTO 00yUCHHS, COLMAIBHOTO KOHCTPYKTUBU3MA, TEOPUH 00pabOTKH HH(OPMAIIMN U METAKOTHUTHBHOTO
moaxona. PesynpraTel aHamM3a CBUAETENBCTBYIOT O TOM, 9TO cTparerusi LRD crmoco6cTByeT pa3BUTHIO TIOHUMAHUS
MPOYNUTAHHOTO TIOCPECTBOM AaKTHBH3AIMK MMEIOIINXCS 3HAHWH, TIOCTPOCHUS CMBICTIA, OPTaHU3AI[H COBMECTHOTO
o0cyxaeHust 1 (OpMUPOBAHUSI METAKOTHUTHBHOW peduiekcrn. OCHOBHBIM TEOPETUYECKUM BKJIAJIOM UCCIICAOBAHUS
SIBIISICTCSl TIPEAJIOKEHHAs] KOHIENTyallbHasi MOZIETb, CBSI3bIBAIOIIAsl YKAa3aHHBIE MPOLIECCH] C pe3yJabTaTaMU IOHUMA-
HUst npounTanHoro. Cyenan BBIBOJ 0 TOM, uTo cTparerust LRD npencrasmiser co6oi HayqHO 000CHOBaHHYIO MOJIEITH
o0ydeHwHs1, 001 AAI0IIY 0 3HAUMTEILHBIM MTOTEHIINAIIOM ISl COBEPIICHCTBOBAHMUS METOJUKH NPETIOaBAHMS AaHTTIHH-
CKOTO $513bIKa KaK HHOCTPAHHOTO, pa3paboTKu 00pa30BaTEIbHBIX MPOTPAMM U BHEPEHUS COBPEMEHHBIX TEXHOIOTUI
00y4eHHNs YTEeHHIO.
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