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THE TRANSFORMATIVE POTENTIAL OF ARTIFICIAL
INTELLIGENCE IN FOREIGN LANGUAGE EDUCATION

Abstract

Artificial intelligence (Al) is increasingly reshaping foreign language education by supporting lesson planning,
instructional content generation, assessment, personalized practice, and students’ independent learning. This review-
based analytical study examines the pedagogical functions, limitations, and conditions for the effective integration
of Al tools into foreign language teaching, with particular attention to EditGPT, ChatGPT, YaGPT, chatbots,
and microlearning applications. The study applies critical literature analysis, comparative functional analysis,
systematization, and synthesis of research on Al-assisted language learning. Its original contribution is an author-
developed pedagogical framework that classifies Al applications according to four dimensions: instructional function,
type of language activity, degree of personalization, and required level of teacher verification. The analysis identifies
four principal areas of Al-supported practice: (1) lesson planning and content development; (2) language practice
and personalized microlearning; (3) formative assessment and feedback; and (4) support for learner autonomy. At the
same time, the review highlights risks related to factual inaccuracy, overreliance on automated translation, information
overload, and insufficient digital competence. The findings indicate that Al is most pedagogically effective when it
complements rather than replaces teacher expertise. The teacher’s role therefore shifts toward the design of learning
trajectories, verification of Al-generated content, facilitation of communication, and support for learner motivation
and critical thinking.

Keywords: integration of Al, foreign language teaching, educational robotics, neural networks, pedagogical
research.

Introduction

The rapid development of artificial intelligence has become particularly significant for foreign
language education, where generative and conversational systems can directly participate in text
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production, dialogue practice, feedback, assessment, and individualized learning. In Kazakhstan and
internationally, this development requires a reassessment of established language-teaching methods
and of the teacher’s role in selecting, verifying, and pedagogically framing Al-generated content.

Rather than addressing digitalization as a general social phenomenon, the present study focuses
specifically on how Al changes the design and delivery of foreign language instruction. Of particular
interest are applications that support lesson planning, the creation and adaptation of language-learning
materials, formative assessment, microlearning, conversational practice, and students’ autonomous
work.

The educational process is shaped by a range of requirements, including the development of
teachers’ professional competencies, the effective use of instructional tools, the creation of conditions
that foster self-directed learning, the selection of appropriate teaching resources, lesson analysis, and
the formulation of clear learning objectives and student motivation [1]. In addition, a contemporary
lesson is characterized by interdisciplinary integration, where educators are expected to establish
meaningful links across different academic disciplines, as noted by Shadiyeva N.K. [2]. It should
be stressed that the notion of a “modern lesson” is dynamic and continuously evolves in response to
emerging educational trends.

The development of digital learning has had a significant impact on the role of teachers within the
educational process, as highlighted by Aimaletdinov T.A. [3]. The shift from a knowledge-centered
paradigm to a competency-based approach has fundamentally transformed this role. In the traditional
knowledge-oriented model, the teacher held a central and authoritative position, while students were
viewed as passive recipients of predefined information.

Accordingly, the aim of this study is to systematize the pedagogical potential and limitations of
selected Al tools in foreign language education and to formulate an author-developed framework for
their responsible integration into teaching practice. The novelty of the study lies in organizing Al
applications around four analytically comparable dimensions — (1) instructional function, (2) type of
language activity, (3) degree of personalization, and (4) required teacher verification — and in linking
these dimensions to lesson planning, language practice, assessment, and learner autonomy.

Although recent studies have described numerous uses of ChatGPT and other generative Al
systems in language education, the literature remains dominated by descriptions of individual tools and
separate language-learning functions. Recent reviews likewise point to the need for clearer pedagogical
frameworks, stronger attention to teacher decision-making, feedback quality, ethical risks, and the
integration of Al across different language skills [17-19]. The research gap addressed in this article
is therefore the lack of a concise pedagogical framework that enables teachers to compare Al tools
not only by technical capability but also by instructional function, language activity, personalization
potential, and the degree of pedagogical verification required.

This article is a review-based analytical study rather than an empirical experiment. The
methodological design combines critical literature analysis, comparative functional analysis,
systematization, and synthesis. The selected literature was examined for evidence concerning Al-
assisted foreign language teaching, including instructional design, language-skill development,
assessment, personalization, teacher digital competence, learner autonomy, and pedagogical risks.

A limited diachronic perspective was used to trace the shift in educational Al from earlier task-
specific applications, such as automated translation and rule-based digital tools, toward generative
and conversational systems capable of producing, adapting, and evaluating language-learning content.
This historical perspective is used only to contextualize the current stage of Al-assisted language
learning rather than to provide a comprehensive history of artificial intelligence.

The analytical procedure consisted of three stages. First, relevant scholarly publications were
critically reviewed to identify recurring pedagogical opportunities and risks. Second, the functions of
the Al tools discussed in the article — EditGPT, exam-oriented Al, ChatGPT, YaGPT, and chatbots —
were compared in relation to language-teaching tasks. Third, the findings were synthesized into four
analytical dimensions: instructional function, type of language activity, personalization potential, and
required teacher verification.

This procedure makes it possible to distinguish the author’s analytical contribution from the
findings of previous studies. No learner sample, intervention, or experimental testing was conducted;
consequently, the results should be interpreted as a pedagogical synthesis and comparative framework
that can serve as a basis for subsequent classroom validation.
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The national context remains relevant because Kazakhstan’s digital-education policy has
encouraged the use of ICT and digital content in educational institutions [4]. In this study, however,
this policy context is considered only insofar as it supports the introduction of Al-based tools into
foreign language teaching.

The systematization and integration of the data obtained were carried out through a synthetic
methodological approach, which made it possible to delineate the key trends and trajectories in the
development of the examined academic domain. This methodological framework not only allowed
for the identification of the main vectors of progress but also highlighted existing gaps and potential
directions for future research.

The modern era is characterized by rapid technological advancement and the pervasive
digitalization of nearly all spheres of society. In Kazakhstan, there is a growing public demand for the
integration of information and communication technologies (ICT) into the educational system. This
process is actively supported at the state level. For instance, the national program “Digital Kazakhstan”
implements a range of initiatives aimed at equipping educational institutions with advanced digital
infrastructure and developing electronic services and content to enhance educational practice [4].

The present study focuses on foreign language education, which is currently undergoing profound
transformation under the influence of emerging digital technologies. In particular, the role of artificial
intelligence (Al) in foreign language learning is becoming increasingly significant.

Scholarly discourse identifies both advantages and limitations associated with the integration of
Al into foreign language education. For example, Yegorychev D.N. emphasizes a potential drawback,
namely the possible decline in learners’ motivation to study foreign languages due to the availability
of automated translation technologies. It is argued that Al enables students to delegate the translation
of words, phrases, sentences, and entire texts to machine-based systems, which may hinder the
development of their own lexical and grammatical competencies [5].

A further challenge for foreign language education is information overload. When Al systems
generate large amounts of vocabulary, explanations, examples, or feedback without pedagogical
filtering, learners may experience reduced attention and superficial processing. This risk strengthens
the need for teacher-mediated selection, sequencing, and adaptation of Al-generated language content,
particularly in microlearning and independent study.

We argue that artificial intelligence is a defining product of its time, and its complete rejection
would yield no tangible benefits. On the contrary, such rejection would restrict opportunities for
innovation and progress in education. Effective use of existing Al technologies can significantly
enhance the efficiency of the educational process. Consequently, the first challenge facing modern
methodological science lies in developing new forms and methods for effective collaboration with
artificial intelligence.

A further significant challenge is the issue of information overload, which is largely driven by the
rapid expansion of technologization and digital transformation in modern society. This phenomenon has
a considerable impact on essential cognitive functions, particularly attention and concentration, thereby
diminishing learners’ capacity to sustain focus and effectively process incoming information. These
developments highlight the growing need for innovative pedagogical strategies and methodological
frameworks in both general and foreign language education, designed to assist learners in coping with
the increasing cognitive pressures of the digital era.

In contrast, contemporary educational discourse increasingly emphasizes a subject—subject
model of interaction. Within this paradigm, the teacher’s function is not limited to the transmission of
knowledge and experience; rather, it encompasses the facilitation of learning processes, the design of
individualized educational pathways and strategies, and the provision of advisory support in problem-
solving activities. The implementation of this learner-centered approach is closely associated with
the incorporation of innovative instructional technologies, which requires the continuous refinement
and development of new pedagogical methods, techniques, and approaches aligned with the evolving
demands of contemporary society. In this context, the integration of artificial intelligence and virtual
reality technologies significantly enhances the quality and efficiency of the educational process, offering
advanced tools for improving learning outcomes and ensuring responsiveness to the requirements of
the globalized economy [7].
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Materials and methods

Consequently, the teacher faces a complex dual challenge: on the one hand, maintaining
the quality of education using established traditional methods; on the other, aligning pedagogical
practice with contemporary digital trends. For instance, S.S. Kunanbayeva conceptualizes foreign
language teaching as “a process in which, through interaction between the learner and the teacher, the
reproduction and assimilation of specific experience are achieved in accordance with predetermined
goals” [8]. In contemporary educational practice, however, instructors are increasingly expected to
implement foreign language instruction through the integration of digital technologies, including
systems based on artificial intelligence. The use of Al supports learners’ autonomous search for and
acquisition of knowledge, while repositioning the teacher as a facilitator and learning partner who
guides students toward appropriate educational objectives. In this regard, the pedagogical potential of
artificial intelligence is substantial, although it remains in the early stages of systematic exploration
and full implementation within educational contexts.

Results and discussion

In modern academic discourse, the concept of artificial intelligence has acquired a considerably
broader and more complex interpretation. It is generally understood as a system of computational
algorithms capable of simulating selected aspects of human cognition within dynamic digital
environments.

Researchers and practitioners typically distinguish three main categories of artificial intelligence:

1. Weak (Narrow) Al. This type of Al is widely applied in everyday contexts and includes
technologies such as voice assistants (e.g., Siri and Yandex Alice), targeted advertising algorithms in
social media platforms, facial recognition systems, online matching services, and other task-specific
applications.

2. For the purposes of foreign language education, the practically relevant category is Weak
(Narrow) Al, which includes the currently available generative, conversational, translation, assessment,
and content-generation tools discussed in this article. Strong Al and Super Al are retained in Table 1
only as conceptual reference points and are not treated as currently available pedagogical technologies.

3. Accordingly, the discussion below moves from general Al taxonomy to the pedagogical
functions of currently available narrow and generative Al systems in English-language teaching.

At present, Al represents a universal technological system influencing virtually all areas of human
activity, including education as noted Mokhovikov M.E. [ 10]. Functions such as information retrieval,
assessment, and communication with educational institutions are increasingly being facilitated by Al
systems.

In contemporary scholarly discourse, the concept of artificial intelligence has acquired a
considerably broader and more nuanced interpretation. It is generally understood as a system of
computational algorithms designed to simulate selected functional aspects of human cognition within
dynamic computational environments. Such systems can perform tasks traditionally associated with
human intellectual activity, including pattern recognition, decision-making, learning from data, and
adaptive problem-solving across varying contexts.

Table 1 — Taxonomy of artificial intelligence

Type of Al Brief Description Examples / Status
Weak (Narrow Al) Performs narrow, specific tasks Voice assistants, targeted ads, facial
recognition
Strong Al (AGI) Comparable to human intelligence | Under development
Super Al Surpasses human cognition Theoretical
Note: Compiled by the authors.

Scholars and practitioners commonly distinguish three primary types of artificial intelligence.
Weak Al is widely used in everyday life. Strong Al remains under development, while Super Al is still
a theoretical concept.
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Within the scope of the present study, particular emphasis is placed on the application of artificial
intelligence technologies by educators in the planning and delivery of English language instruction.
Many educational institutions have incorporated English into their curricula as a second foreign
language. This trend necessitates the provision of English language education that meets high
methodological, technological, and pedagogical standards.

Accordingly, English language teachers are confronted with a multifaceted set of responsibilities.
In addition to selecting appropriate instructional materials and effective teaching strategies, they
must ensure comprehensive methodological support for the educational process while adapting to
the challenges and opportunities associated with ongoing digital transformation. The integration
of innovative digital technologies, including artificial intelligence-based tools, requires educators
to continuously update their professional competencies and adopt pedagogical approaches capable
of addressing the evolving needs of contemporary learners. English language teachers are required
to address a range of professional tasks, including the identification of high-quality educational
resources, the application of innovative pedagogical approaches within the digital environment, and
the development of creative, digital, technological, and other essential competencies.

The integration of artificial intelligence technologies has the potential to substantially streamline
lesson planning and instructional design by providing educators with efficient access to a wide range
of supplementary resources, including multimedia content, visual materials, interactive exercises,
flashcards, and other digital learning tools. Such resources function not only as instructional support
mechanisms but also as effective instruments for enhancing student motivation and engagement. This
is particularly evident in the use of authentic materials, which are widely acknowledged as a key factor
in the successful development of foreign language communicative competence.

Furthermore, the growing adoption of artificial intelligence has contributed to the enhancement
of English language teachers’ digital literacy and professional competence. A wide variety of online
training courses, professional networks, and educational platforms have emerged to support foreign
language educators by facilitating the exchange of innovative teaching practices, methodological
insights, and technological solutions. These professional communities create opportunities for
continuous professional development and encourage the dissemination of effective approaches to the
integration of digital technologies into language teaching and learning processes [11].

Conferences, seminars, workshops, and master classes aimed at the professional development of
foreign language teachers are now frequently held on digital platforms. These digital formats provide
educators with opportunities to engage in professional development regardless of geographical location,
archive online sessions for subsequent use, and facilitate the exchange of instructional resources and
pedagogical experiences with colleagues. Such opportunities contribute to the continuous improvement
of teaching practices and support the development of professional learning communities.

According to numerous scholars in the field of language pedagogy, these practices can no longer be
regarded as innovative; rather, they have become an integral component of contemporary professional
activity in education. Nevertheless, the adoption of digital technologies among foreign language
teachers remains uneven, with some educators demonstrating limited engagement due to insufficient
levels of digital competence and technological preparedness. Despite these constraints, the range of
digital instruments available for educational purposes continues to expand, offering new possibilities
for enhancing teaching effectiveness and learner engagement.

The analysis of current applications suggests that the pedagogical value of Al should be assessed
not by the number of functions a tool offers but by its fit with a specific language-learning objective.
Four recurring functions are evident: supporting lesson planning and content development, enabling
language practice, assisting formative assessment and feedback, and facilitating learner autonomy.
These functions provide the basis for the comparative framework presented below.

Therefore, English language educators are confronted with a complex set of professional
responsibilities. Alongside the selection of relevant instructional content, they are required to provide
comprehensive methodological support while adapting teaching practices to the realities of an
increasingly digitalized educational environment.

However, recognizing the pedagogical potential of artificial intelligence alone is insufficient.
Greater attention should be directed toward the practical incorporation of Al-powered technologies into
everyday teaching practice. The use of such technologies can substantially optimize lesson planning
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and instructional design by using a lot of educational resources, including multimedia materials, video
content, visual aids, interactive exercises, flashcards, and authentic language materials. The effective
use of these resources not only enriches the learning process but also motivates learner engagement,
supports the development of communicative competence, and contributes to more personalized and
effective foreign language instruction.

Several neural network applications can be integrated into English language instruction. EditGPT,
for example, is primarily useful for text-focused operations such as summarization, linguistic
correction, synonym selection, text adaptation, outlining, and proficiency-oriented analysis. From a
pedagogical perspective, these functions can support comprehension questions, lexical substitution
tasks, grammar-focused sentence construction, guided composition, and text-restructuring activities.
In the present review, these capabilities are treated as functional affordances reported or observable
at the tool level; they are not presented as results of an empirical classroom test. All Al-generated
corrections and proficiency judgments therefore require teacher verification before use in assessment
or instruction.

Another example of an innovative neural network is one specifically designed to assist students in
preparing for examinations and tests. This neural network is particularly useful for foreign language
teachers, as it can automatically generate test questions based on course materials. It can also be
employed by students for independent or guided test preparation. The main functions of this network
include the creation of multiple-choice tests and fill-in-the-blank exercises based on English-language
texts. The neural network can generate high-quality true-or-false questions and multiple-choice items
instantaneously. In addition to its online functionality, it also allows users to download the generated
materials for later use.

ChatGPT is a neural network distinguished by a broad range of functional capabilities. English
language teachers can use this system not only to design text-based tasks but also to integrate
image-based activities. Possible applications include generating images based on English-language
descriptions, creating visual representations of the meanings of English characters. These activities
may include text adaptation and transformation exercises, the creation of dialogues and scripts
for short classroom performances based on thematic content, the generation of visual materials
incorporating hidden linguistic elements, and the composition of poems using predetermined sets of
English-language characters or vocabulary items. Such tasks promote learners’ creativity, linguistic
awareness, and active engagement with the target language while supporting the development of
productive language skills.

Moreover, ChatGPT and similar generative Al systems continue to evolve rapidly, expanding
their functionality and educational applicability. It is anticipated that these technologies will become
increasingly integrated into digital learning ecosystems and educational platforms, where they will
function as intelligent assistants capable of supporting both educators and students. In this capacity,
Al-powered tools can facilitate instructional planning, provide personalized learning assistance,
generate educational content, and contribute to the creation of more adaptive and learner-centered
educational environments.

YaGPT, developed by Russian programmers and owned by Yandex, represents another versatile
neural network with functionality comparable to other advanced Al models. Its most practical application
lies in summarizing extensive texts, such as academic articles, book chapters, or essays, by presenting
the information concisely while emphasizing the main ideas. One of the notable functionalities of
YaGPT is its ability to generate concise summaries of information while preserving key concepts and
essential content. In addition, the system can automatically produce written synopses of audiovisual
materials, offering educators an efficient instrument for designing reading, comprehension, and writing
activities based on video resources.

The neural network technologies discussed above substantially simplify and accelerate the
development of instructional materials for English language teaching. They provide educators with
opportunities to incorporate innovative and creative approaches related to English language learning,
cultural studies, and grammatical instruction. The application of such technologies contributes to
increased learner engagement, strengthens motivation, and promotes more active participation in the
educational process. Furthermore, neural network systems can serve not only as pedagogical support
tools for instructors but also as intelligent learning assistants that facilitate students’ autonomous
learning, self-directed study, and continuous skill development.

128



Scientific and practical journal EJICRP&P No. 3(16) 2026

At the same time, educational practice demonstrates that students differ considerably in their
cognitive characteristics, learning preferences, and rates of information processing. Consequently,
large volumes of instructional content are not always assimilated effectively by all learners. These
individual differences highlight the importance of personalized educational approaches capable of
adapting learning materials and instructional strategies to the specific needs and abilities of each
student. This circumstance necessitates the development of tools capable of monitoring the quality
of learning and adapting to each student’s intellectual abilities. Soboleva J.S. [14] states that artificial
intelligence (Al) platforms and neural network-based assistants are expected to serve as such adaptive
tools soon.

At present, a wide range of digital learning platforms powered by artificial intelligence (Al)
are employed to develop language skills in a microlearning format. The defining feature of such
platforms is their capacity to promote focused engagement with learning content — a key principle of
microlearning by Talapova A K., & Turkmenbayeva M.Zh. [15].

One of the most effective Al-based educational tools is the chatbot. Recent research has actively
explored the potential of chatbots such as GPT in the field of education. Chatbots based on GPT
technology operate similarly to traditional instant messaging applications, enabling rich and dynamic
dialogue. Moreover, they can generate diverse types of educational content on a given topic, including
texts, questions, and learning tasks.

Table 2 — Pedagogical comparison of selected Al tools for foreign language education

Al Tool Main Functions Language Personalization Limitations / Pedagogical
Activity Teacher Verification Benefit
EditGPT Text correction, Reading, Medium: Verify corrections, Speeds up text
summarization, writing, prompts can level judgments, preparation
synonym selection, | vocabulary, specify level and contextual and language-
adaptation grammar and task appropriateness focused
exercise
design
Exam- Generates tests, Reading, Medium: items | Check answer keys, | Supports rapid
oriented Al | distractors, gap- vocabulary, can be adjusted | ambiguity, validity, formative
fills, true/false grammar; by level/topic and curriculum assessment
items formative alignment and practice
assessment
ChatGPT Generates/adapts Speaking, High: can adapt | Check factual/ Supports
texts, dialogues, writing, role, level, linguistic accuracy, creative,
scenarios, reading, topic, feedback | bias, overreliance, dialogic,
questions and vocabulary; and pace and task adaptive and
feedback communicative authenticity autonomous
practice learning
YaGPT Summarizes texts Reading, Medium: output | Verify omitted Transforms
and audiovisual listening- length and details, factual extended
content; produces to-writing, focus can be accuracy, and input into
written synopses summarization | specified language level concise
learning
materials
Note: Compiled by the authors.

The comparison demonstrates that the tools differ not only in functionality but also in pedagogical
purpose and level of required supervision. EditGPT is most directly aligned with text revision and
language-focused exercises; exam-oriented Al supports rapid generation of formative assessment
items; ChatGPT is suitable for dialogic, creative, and adaptive tasks; and YaGPT is useful for
summarization and transformation of extended text or audiovisual content into written learning
materials. In all cases, teacher verification remains necessary to check linguistic accuracy, factual
reliability, level appropriateness, and alignment with lesson objectives.

Personalization becomes pedagogically meaningful when Al-generated content is adjusted to
learners’ proficiency level, target skill, pace, and immediate learning objective. In foreign language
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education, this is especially relevant to microlearning, where short vocabulary, grammar, reading, or
speaking tasks can be sequenced and adapted without overwhelming the learner.

In their investigation of chatbot-assisted foreign language learning, Kolegova [.A. and Levina L. A.
argue that much of the existing literature on the educational use of chatbots pays insufficient attention
to the organization and progression of language practice activities. Specifically, limited consideration
is given to the structuring of learning content and the sequencing of communicative tasks within
chatbot-mediated instruction [16]. The researchers emphasize that clearly defined educational
objectives constitute a fundamental prerequisite for productive interaction with chatbot technologies.
They further highlight the importance of establishing a systematic framework of speech micro-skills
that can serve as a pedagogical foundation for designing, implementing, and evaluating language-
learning activities involving conversational artificial intelligence systems. The cognitive dimension of
chatbot-assisted learning is thus formed by clearly explaining to students which micro-tasks they are
expected to complete.

Chatbots can also function as valuable teacher-support tools for creating personalized learning
tasks of various types. For instance, to design an exercise for reinforcing vocabulary, a teacher might
send a chatbot a list of selected lexical items along with the lesson topic (e.g., ecology, sports, hobbies)
and specify the desired activity type (e.g., matching exercise, fill-in-the-blanks task). Specialized Al
platforms are also being developed to address similar methodological needs. One such resource is
Twee, a popular platform among foreign language teachers. Although this program limits the maximum
number of words for text creation to twenty, Twee focuses on the development of microcontent; when
provided with a large list of words, the system automatically reduces their number by approximately
half to maintain optimal microlearning proportions.

In microlearning, video, audio, short texts, quizzes, and chatbot interactions can be combined into
compact language-learning units. Al can support this process by adapting input, generating follow-up
questions, recycling vocabulary, and providing immediate practice. However, effective integration
depends on explicit learning objectives and on teacher control over task sequence, difficulty, feedback,
and the reliability of generated content. Thus, the central issue is not technological novelty itself but
pedagogically justified integration into foreign language learning.

Author’s pedagogical framework for Al integration. The synthesis supports a four-dimensional
decision framework for foreign language teachers. First, the instructional function should be specified:
planning/content development, language practice, assessment/feedback, or learner autonomy. Second,
the target language activity should be identified, such as reading, writing, listening, speaking,
vocabulary, or grammar. Third, the desired degree of personalization should be determined according
to proficiency, pace, topic, and learner need. Fourth, the required level of teacher verification should
be established, with particular attention to factual accuracy, linguistic correctness, assessment validity,
bias, and alignment with learning objectives. This framework constitutes the principal analytical
contribution of the study and can be used as a practical criterion set for selecting Al tools rather than
adopting them solely on the basis of technical novelty.

Conclusion

The review yields four concrete results for foreign language education. First, Al tools can be
grouped by four principal pedagogical functions: lesson planning and content development, language
practice, formative assessment and feedback, and support for learner autonomy. Second, the
pedagogical suitability of a tool depends on the target language activity, the degree of personalization
required, and the level of teacher verification rather than on technical functionality alone. Third, the
main risks identified are factual and linguistic inaccuracies, overreliance on automated translation or
generated answers, information overload, and insufficient teacher digital competence. Fourth, effective
Al integration changes the professional role of the foreign language teacher from a primary transmitter
of content toward a designer of learning trajectories, verifier of Al-generated materials, facilitator of
communication, and guide for critical and autonomous learning.

These findings support the conclusion that Al should function as a complementary pedagogical
instrument rather than as a substitute for the teacher. Its value lies in increasing the efficiency and
variability of language-learning tasks while allowing teachers to devote greater attention to interaction,
motivation, feedback, and individual learner needs. At the same time, responsible use requires
systematic verification of generated content and explicit alignment with language-learning objectives.
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The proposed four-dimensional framework — instructional function, language activity,
personalization, and teacher verification — offers a practical basis for selecting and integrating Al
tools in foreign language education. Future research should empirically validate this framework
in classroom settings, compare its effectiveness across proficiency levels and language skills, and
examine long-term effects on learner autonomy, motivation, and achievement.
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AHjgarna

Maxkamana sxacannbl uHTewIekTiHI (OKW) Oarmapmamanay Karumanapbl MEH T YHPETy omicTeMeNepiHiH
e3apa OaillaHBICHl KapacTHIPbLIAAbl, Oyl OaiilaHBIC HEWPOFBUIBIMHBIH JaMybIMEH KYLICHiI, JMHIBUCTHKAJIBIK
NeJaroruKaHblH JKaHa KbIpJIapbIH amajgsl. MalmMHAJIbIK ayJapMa, ajaM—MalliHa JUajIorsl JKylenepi xoHe OiriM
Oepy poOOTOTEXHHKACHI CHSIKTHI 3aMaHayd TEXHOJOTHMSUIAp JSCTYPIi OKBITY HapaaurMmaiapblH ailTapiblKTaid e3-
repTTi. byJt skaHaNbIKTap OKY YAepiciH YHBIMIACTBIpYFa, OKBITYIIBIIAP/IBIH POJiHE, COHAaN-aK Oaranay xykenepi
MEH MIeT TUTIH YHpPEHYIIUIepIiH HOTH)KENEpiH aHbIKTAy TeTiKTepiHe acep ereni. MakajgaHblH MakcaTbl — OUTIM
Oepy yaepicine K TeXHOIOTHSUTapBIH SHAIPYIIH Ka3ipri xKaraalbiH Tannay. et TimiH OKBITY KyHenepiH Ka3ipri
TEXHOJIOTHSUIIBIK YpAiCTepre cail xobanay OimiM aTyIIbuiapFa MKeMIi CTpaTeTusuIapabl KoJIaHyFa MYMKIHIIK Oepeti,
OKBITYIBIH THIMIUIITIH apTTBIPAIB! )KOHE KYTUICTIH HOTIDKENIEpre KO JKeTKi3yre xopaemaeceni. COHbIMEH KaTap,
KU koceMmanapbl TULIIK Ky3bIPETTEPIi MEHIepyai *KeJeIeTiN, OHTaHIaHIbIPabl, OKBITYAbI JlapallaHbIpyFa
YKOHE OHBIH THIMJUTITIH apTThIpYFa skaraai sxacaiiel. by 3eprrey XXM konnays! Heri3iHaeri meT TildiH MEHrepy iy
€PEeKIICTIKTEPiH, apTHIKIIBUIBIKTAPBIH KOHE IIEKTEYJIEPIH JKaH-KAaKThl KapacThlpajasl. TaHIan ajblHFAaH OKBITY
ozicTeMeNepiHe Tajaay JKacalblll, OChl KOHTEKCTET TiJI OKBITYIIBUIAPBIHBIH ©3repill )KaTKaH pelli KapacThIpbUIaibl.
3epTTeyniH HEeTi3ri MakcaThl — IIET TUTIH OKBITYIBIH JKaHAa JKardalIapblH aHBIKTAIl, JKOFaphl OKY HOTIKEJIepiHe
KOJI JKeTKi3yZli KaMTaMmachl3 €TETiH JKOHE THIMIII MEeIarorWKajbIK e3apa OPEKETTECTIKTI JaMBITyFa OaFrbITTalIFraH
TY)KBIPBIMIAMAIIBIK HETI3 YChIHY.

Tipek ce3aep: xacaH (bl HHTEIIEKT, HIET T, 011iM Oepy, OKY HOTHKEJIePi, HeHPOHIBIK XKeiJep, eAarornKaibIK
3epTIey, 3aMaHayH cabax.

133



Scientific and practical journal EJCRP&P No. 3(16) 2026

ATABAEBA ®.K.,*!

K.ILH., ipoeccop.

*e-mail: f.atabayeva@turan-edu.kz
ORCID ID: 0000-0003-3432-3089
3ACOPHHA 10.A.?

M.IL.H., CT. [IPETO/1aBaTellb.

e-mail: zassorina@bk.ru

ORCID ID: 0009-0009-9337-4362
CEPI'EEBA JI. /.2

M.IL.H., CT. IPETOAaBaTEb.

e-mail: |_sergeeva@mail.ru
ORCID ID: 0009-0008-8897-8543
ATABAEBAT .K.;?

M.IL.H., CT. IPETIOAABATEb.

e-mail: atabaeva.g.@mail.ru
ORCID ID: 0000-0001-6267-5482
'"Vuuepcutet « Typan»,

r. Anmatsr, Kazaxcran
>ANIMaTUHCKUI YHUBEPCUTET
SHEpPreTUKU U cBs3u uM. ['. Jlaykeena,
. Anmartsl, Kazaxcran

3AxajieMus TPKIAHCKON aBUAIIUH,
r. Anmatsl, Kazaxcran

TPAHC®OPMAIIMOHHBINA MOTEHIIUAJ HCKYCCTBEHHOI'O
HMHTEJJIEKTA B MHOA3BIYHOM OBPA3OBAHUU

AHHOTAUMS

B cratee paccMaTpuBaeTcs B3aUMOCBSA3b MPUHITUIIOB IPOrPAaMMHPOBAHUS HCKyCCTBEHHOTO MHTEIekTa (M)
W WX TMPUMEHEHUS B pa3lIMuHbIX METOAMKax OOy4eHHs s3bIKaM, KOTOpas YCHJIMBAeTCs Oiarozapsi OCTHXKEHUSIM
HEMPOHAYKN M CIIOCOOCTBYET Pa3BUTHUIO JIMHIBUCTUYECKOH renaroruku. CoBpeMeHHbIE TEXHOJIOIHH, BKIIOYasl Ma-
IIMHHBIA TIEPEBOJ], CHCTEMbI YeJIOBEKO-MAIIMHHOTO JHANora W 00pa3oBaTelbHYyI0 POOOTOTEXHHKY, CYIIECTBEHHO
W3MEHIITH TPAIUIIHOHHBIC MTOJXOABI K 00yYeHHI0. DTH WHHOBAIMH BIHSIOT HE TOJNBKO Ha OPTaHU3AINI0 YIeOHOTO
TpoIiecca 1 poiIb MPEnogaBaTesi, HO ¥ Ha MPAKTUKY OIICHUBAHISI 1 MEXaHU3MBI ONIPEACTICHHS PE3yIETaTOB 00y IeHHS
MHOCTPaHHOMY s3bIKy. Llenb cTaTby — MpoaHaJM3UPOBaTh COBPEMEHHOE cocTosiHMe mHTerparmu MU B oOpas3osa-
TEJILHYIO CPEjLy, KOTOpasl cTajia XapakTepHOH 0COOEHHOCTBIO COBPEMEHHOM neparoruku. [IpoexTupoBanue cucreM
00yueHHs] ”HOCTPAHHBIM SI3bIKaM C YYETOM aKTYaJIbHBIX TEXHOJOIMYECKUX TEHICHIMH MO3BOJSIET 00y4aronuMcs
MIPUMEHSATH aJJallTUBHBIC CTPATETUH, MOBLIMIAET 3(P(HEeKTUBHOCTE 00yUCHNMS U CIIOCOOCTBYET JIOCTHKEHHIO IIETEBBIX
o0Opa3oBarebHBIX pe3ynbTaToB. Kpome Toro, mpumenenne N yckopsieT 1 onTUMI3HPYET (YOPMHPOBAHUE SI3BIKOBBIX
KOMIIETEHITHH, oOecrieunBas 0ojee epcoHaIN3UPOBAHHEIN U pe3yIbTaTUBHBIHN Mporecc o0yueHus. B ncciaemoBanum
MIPECTaBICH BCECTOPOHHUI 0030p 0COOCHHOCTEH, TPEUMYIIECTB M OTPAHUYCHUI 00yUeHHsI HHOCTPAHHBIM S3bIKaM
¢ npumeHenneM WU. Jlaetcs mompoOHbIii aHAIKM3 OTACIBHBIX METOIUK OOYUYCHHUS U PACCMATPUBACTCS H3MEHSIFOIIA-
SCsl pOJIb TIperojaBaress B JaHHOM KoHTekcTe. OCHOBHAs 3aj1a4a paboThl — ONPE/IENIUTh HOBBIE YCIOBHUSI O0yUCHHUS
WHOCTPAHHBIM S3bIKaM U MPEIIOKNTH KOHIENTYaIbHYIO0 OCHOBY ISl yCTOHYMBOTO M 3P (hEeKTUBHOTO Me1arornaecko-
TO B3aMMOJICHCTBHS, HAIIPABICHHOTO Ha TIOBBIIMICHHUE PE3yIBTaTOB M JOCTIDKCHIE BRICOKOTO YPOBHS 00pa30oBaTeNb-
HBIX JIOCTHIKEHHUI.

KoroueBblie cji0Ba: MCKYCCTBEHHBIM MHTEJUICKT, HHOCTPAHHBIN S3bIK, 00pa3oBaHHe, Pe3yJibTaThl 00yUYeHUS,
HEIPOHHBIE CETH, MIeJarorn4ecKoe UCCIIe0BaHIE, COBPEMEHHBIN YPOK.
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