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INTEGRATING PSYCHOLOGICAL
SUPPORT INTO PHYSICAL EDUCATION CLASSES:
A PILOT INTERVENTION STUDY IN HIGHER EDUCATION

Abstract

Physical education in higher education is often associated with physical fitness, yet students’ experience also
depends on communication, peer interaction, instructor support, and emotional comfort. This pilot study examined
whether a brief psychological support module integrated into regular physical education classes could improve
students’ perceived psychological support, engagement, and emotional well-being. A quasi-experimental pre-test/
post-test design was used at Korkyt Ata Kyzylorda University over six weeks. Seventy-two undergraduate students
completed both measurements. The module included emotional check-ins, pair and group tasks, supportive instructor
feedback, and short post-class reflection. Data were collected using a questionnaire covering three areas: psychological
support, student engagement, and emotional well-being. After the intervention, mean scores increased in all areas:
psychological support from 3.18 to 3.76, engagement from 3.32 to 3.79, and emotional well-being from 3.21 to
3.68. Paired-samples t-tests confirmed reliable pre-test to post-test improvements, with moderate effect sizes. The
data suggest that small support-oriented changes in physical education may strengthen students’ engagement and
emotional comfort, showing its psychological and pedagogical value.

Keywords: physical education, psychological support, student engagement, emotional well-being, higher
education, intervention.

Introduction

Universities today are expected to offer more than academic instruction. They are also expected
to pay attention to how students feel, how they adapt to the university environment, and how actively
they take part in everyday academic life. This issue is far from secondary. Students enter higher
education with different levels of confidence, emotional readiness, and personal pressure. For many
of them, academic workload, unfamiliar social surroundings, and uncertainty about the future may
influence not only learning outcomes, but also motivation and general well-being [1].
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For this reason, student well-being has become part of a broader discussion about the quality
of higher education. In earlier approaches, university success was often measured mainly through
grades, attendance, and the completion of academic tasks. These indicators remain important.
However, they do not fully reflect students’ actual experience. A student may attend classes
regularly and submit assignments on time, while still feeling anxious, isolated, or emotionally
exhausted [2]. Physical education holds a particular place in this context. It differs from most other
university subjects because it involves the body, communication, comparison with peers, teacher
feedback, and emotional reactions within the same lesson. Some students feel relaxed and confident
in such classes, whereas others may become shy, passive, or worried about being judged. For this
reason, physical education should not be viewed only as a subject aimed at physical development.
It can also become a learning space where psychological and pedagogical support emerges in a
natural and practical form [3]. Research on physical activity supports this broader understanding.
Studies have shown that physical activity interventions may reduce anxiety, stress, and depressive
symptoms among university students. They can also support better well-being and a more stable
emotional state [4, 5] physical exercise, as a rehabilitative therapeutic approach, appears to play a
significant role in preventing poor mental health among students. This meta-analysis aims to evaluate
the impact of physical activity interventions on the mental health status of university students.This
study systematically searched PubMed, Cochrane Library, Web of Science, Embase, and Scopus for
randomized controlled trials (RCTs. However, the influence of physical education cannot be explained
only by the fact that students are physically active. Movement is certainly important, but it is only one
part of the experience. The classroom atmosphere, the way the teacher gives feedback, the quality of
peer interaction, and the feeling of being supported can also shape how students experience physical
education psychologically [6].

This point is particularly relevant for regular university physical education classes. In practice,
these classes are often organised around attendance, standard exercises, and physical performance.
Such a format may work well for students who are already active, confident, and comfortable in
movement-based settings. Yet it may be less supportive for students who feel physically unprepared,
insecure, or uncomfortable in front of others. For them, small details can make a real difference:
whether the instructor notices effort, whether group work is arranged respectfully, and whether
mistakes are accepted calmly rather than treated as failure.

The present study starts from this practical problem. It does not propose a completely new
instructional technology. Rather, it examines a short psychological support module that can be
integrated into ordinary physical education classes. The module consists of simple elements: emotional
check-ins, pair and group activities, supportive feedback from the instructor, and brief reflection at the
end of the lesson. These elements do not replace physical activity. Instead, they change how the lesson
is organised and experienced by students. The study was conducted with undergraduate students at
Korkyt Ata Kyzylorda University. The intervention lasted six weeks. Its main purpose was to examine
whether small changes in lesson organisation could improve students’ perceived psychological
support, engagement, and emotional well-being. In this sense, the study considers not only physical
activity itself, but also the pedagogical conditions that surround it.

This study aimed to explore whether a short psychological support module, added to regular
physical education classes, was associated with changes in students’ perceived psychological support,
engagement, and emotional well-being.

The following research questions were addressed:

1. How does students’ perceived psychological support change after the intervention?

2. In what ways does the psychological support module relate to student engagement in physical
education classes?

3. What changes occur in students’ emotional well-being after the intervention?

4. How do students describe the supportive elements used during the physical education classes?

Literature Review

Physical education in higher education is commonly associated with health, movement, and
physical fitness. This view is valid, but it does not capture the full meaning of the class. A physical
education lesson is also a social and emotional situation. Students communicate with one another,
observe their peers, respond to the teacher’s feedback, and gradually form attitudes toward their own
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abilities. In some cases, these experiences increase motivation and confidence. In other cases, they may
lead to hesitation, discomfort, or withdrawal. For this reason, physical education should be viewed not
only as a setting for exercise, but also as a pedagogical environment where students’ psychological
experience matters [7].

The psychological dimension of physical education can often be seen in ordinary classroom
interactions. The same task may be explained in ways that either encourage students or make them
feel uncertain. Feedback may help students notice their effort and progress, but it may also create
pressure when it is based mainly on comparison. These details may seem small during the lesson,
yet they can influence how students participate and how safe they feel in the learning process. In this
context, psychological support does not refer to formal therapy. Rather, it means organising the lesson
in a respectful, supportive, and emotionally safe manner [8].

Engagement is closely connected with this kind of support. In physical education, engagement
cannot be reduced to attendance alone. A student may be present in class and still remain passive or
avoid taking part in activities. Genuine engagement becomes visible when students participate in tasks,
cooperate with peers, show interest, and stay involved until the end of the lesson. Supportive teaching
can make such participation easier, particularly for students who do not feel physically strong, skilled,
or confident [9].

Cooperative learning can make physical education more inclusive and less focused on direct
comparison between students [10]. When students work in pairs or small groups, responsibility is
shared, and participation no longer depends only on the strongest or most active members of the class.
Students can support one another, try tasks with less fear of failure, and feel more involved in the lesson.
This is especially relevant in university settings, where students often differ greatly in their physical
background, confidence, and previous experience of physical education [11]. Another important idea is
need-supportive teaching. In physical education, students are more likely to participate meaningfully
when they feel capable, accepted, and safe from humiliation when mistakes occur. They also need to
feel that they belong to the group. When the instructor recognises effort, gives clear instructions, and
avoids unnecessary pressure, students may become more willing to take part in activities. In this way,
motivation is shaped not only by the exercise itself, but also by the emotional climate created during
the lesson [12] adolescents are insufficiently active, highlighting the need for effective strategies to
enhance their activity levels. This study evaluated a web-based intervention program designed for
physical education (PE.

Reflection can further strengthen the supportive role of physical education. It does not have to
take much time. Even two or three minutes at the beginning or end of a class may help students notice
their mood, energy level, and emotional changes after movement. For example, they may briefly
answer what helped them participate or how they felt after the lesson. Such reflection is not intended
as a diagnostic procedure. Its value is pedagogical: it helps students connect physical activity with
their own emotional experience [13].

Reflective practice is also useful for the instructor. Short student responses can show whether the
class feels comfortable, stressful, engaging, or too demanding. This information may help the teacher
adjust future lessons. In this sense, reflection is more than a small activity added at the end of the class.
It works as a simple feedback channel between students and the instructor [14].

Universities may not always have enough resources to introduce separate mental health
programmes. However, physical education classes already exist in the curriculum, which creates a
practical opportunity for support. Emotional check-ins, cooperative tasks, supportive feedback, and
brief reflection can be built into the existing lesson structure [15]. These elements do not require
expensive equipment or additional teaching hours. This study responds to this practical and research
gap. Previous studies have discussed the importance of physical activity, motivation, support, and
reflection. Less attention has been paid to how these elements can be combined within ordinary
university physical education classes. Therefore, the present study tests a six-week psychological
support module and examines whether it is associated with improvements in students’ perceived
support, engagement, and emotional well-being.
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Materials and methods

This study used a pilot quasi-experimental design with a pre-test and post-test structure. It
examined whether a short psychological support module, integrated into regular physical education
classes, was associated with changes in students’ perceived psychological support, engagement, and
emotional well-being.

The study did not seek to develop a new authorial technology. Its focus was more practical:
to adapt several psychological and pedagogical support strategies to the existing format of physical
education classes. These strategies included emotional check-ins, cooperative physical tasks,
supportive instructor feedback, and short reflective activities.

The intervention was conducted at Korkyt Ata Kyzylorda University during regular physical
education classes. This setting was chosen because physical education naturally combines movement,
communication, participation, and emotional reactions. It therefore provided a suitable context for
observing how students respond to support-oriented changes in lesson organisation. The participants
were undergraduate students who attended physical education classes during the study period. The
sample was formed through convenience sampling and included 72 students who completed both
stages of measurement. Participation was voluntary. Students were informed that their responses would
be used only for research purposes. Participants were included in the study if they regularly attended
physical education classes and completed both the pre-test and post-test questionnaires. Students with
medical restrictions were not required to take part in practical activities that could be unsuitable for
their health condition.

The intervention was organised as a six-week psychological support module embedded into
physical education classes. It was not taught as a separate programme. Instead, it was added to the
usual lesson structure as a supportive pedagogical component. Each class included three stages. At
the beginning of the lesson, students completed a short emotional check-in. This helped them notice
their current mood, energy level, or readiness to participate. The main part of the lesson included pair
and small-group physical activities. These tasks were used to encourage communication, peer support,
and active involvement. At the end of the class, students completed a brief reflection on how they felt
during the lesson and what helped them become more engaged.

Supportive feedback from the instructor was also part of the intervention. Attention was given not
only to physical performance, but also to effort, participation, cooperation, and individual progress.
Direct negative comparison between students was avoided. See the table 1.

Table 1 — The structure of the intervention

Week Main focus Support element

1 Introduction and light group activities Emotional check-in

2 Pair and group tasks Peer support

3 Team-based physical activities Communication and inclusion

4 Stress-reducing movement activities Relaxation and emotional regulation
5 Group challenge tasks Motivation and engagement

6 Final integrative session Reflection and post-test

Note: Compiled by authors.

Data were collected through a questionnaire administered before and after the intervention. The
questionnaire covered three areas: perceived psychological support, student engagement, and emotional
well-being. The psychological support scale included items on instructor support, encouragement,
respectful communication, and emotional safety. The engagement scale focused on students’ interest,
participation, cooperation, and willingness to take part in physical education activities. The emotional
well-being scale addressed mood, emotional comfort, stress reduction, and positive feelings after class.

Responses were rated on a five-point Likert scale, where 1 meant strong disagreement and 5 meant
strong agreement. Higher scores reflected higher levels of psychological support, engagement, and
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emotional well-being. In addition to the questionnaire, students answered short open-ended reflection
questions after the intervention. These responses were used to better understand which parts of the
programme students considered useful.

The study was carried out in three stages. At the first stage, students completed the pre-test
questionnaire before the intervention. At the second stage, the six-week psychological support module
was implemented during regular physical education classes. At the third stage, students completed the
post-test questionnaire and wrote short reflections about their experience.

The same questionnaire was used at both measurement points so that changes in the selected
variables could be compared. Students were asked to answer honestly, and their responses had no
influence on their academic results. Quantitative data were analysed in JASP. Descriptive statistics
were calculated for each variable. Cronbach’s alpha was used to assess the internal consistency of
the scales. A paired-samples t-test was used to compare pre-test and post-test scores. If the normality
assumption was not met, the Wilcoxon signed-rank test was considered as a non-parametric alternative.
Effect sizes were calculated to estimate the practical meaning of the observed changes.

Correlation analysis was conducted to examine the relationships between psychological support,
engagement, and emotional well-being. Open-ended responses were analysed through simple
thematic coding. Repeated ideas were grouped into several categories, including instructor support,
peer interaction, emotional comfort, motivation, and reduced stress. The study followed basic ethical
principles of educational research. Participation was voluntary, and students were informed about the
purpose of the study. The questionnaire was anonymous, and the data were used only for research
purposes. Students with health limitations were not required to complete physical tasks that could be
unsuitable for their condition.

Results and discussion

The final analysis included 72 undergraduate students who completed both stages of the survey.
Three variables were examined: perceived psychological support, student engagement, and emotional
well-being. The analysis began with descriptive statistics and a reliability check for each scale. These

results are presented in table 2.

Table 2 — Reliability and descriptive statistics of the main variables

Variable Items Cronbach’s a Pre-test M Pre-test SD | Post-test M | Post-test SD
Psychological

support 8 .86 3.18 0.67 3.76 0.63
Student engagement 6 .82 3.32 0.61 3.79 0.58
Emotional well-

being 6 .84 3.21 0.64 3.68 0.60
Note: Compiled by authors.

Table 2 shows that all three scales had acceptable internal consistency. Cronbach’s alpha values
ranged from .82 to .86, suggesting that the questionnaire was reliable enough for the next stage of
analysis. The descriptive statistics also show that mean scores increased in all three variables after the
six-week intervention.

The most noticeable increase was found in perceived psychological support. The mean score rose
from 3.18 at the pre-test to 3.76 at the post-test. This means that, after the intervention, students tended
to view the physical education class environment as more supportive. Student engagement followed
a similar pattern, with the mean score increasing from 3.32 to 3.79. Emotional well-being also moved
in a positive direction, rising from 3.21 to 3.68. Although this increase was slightly smaller than the
change in perceived support, it still suggests an improvement in how students experienced the class
emotionally.

Paired-samples t-tests were then conducted to check whether the pre-test and post-test changes
were statistically meaningful. The results are presented in table 3.
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Table 3 — Paired-samples t-test results

Variable Mean difference t df P Cohen’s d
Psychological support 0.58 5.23 71 <.001 0.62
Student engagement 0.47 4.68 71 <.001 0.55
Emotional well-being 0.47 4.11 71 <.001 0.48
Note: Compiled by authors.

The comparison of pre-test and post-test scores confirmed improvement in all three variables.
Perceived psychological support was higher after the intervention, t(71) = 5.23, p < .001. A similar
result was found for student engagement, which also increased from pre-test to post-test, t(71) =
4.68, p <.001. Emotional well-being followed the same direction, with a significant increase after the
intervention, t(71) =4.11, p <.001.

The effect sizes fell within the moderate range for all three variables. The largest effect was
observed for psychological support (d = 0.62), which is understandable because the intervention
was built around supportive interaction, emotional check-ins, and constructive feedback in physical
education classes. Student engagement also showed a moderate effect (d = 0.55), suggesting that
students became more involved in the lesson process. For emotional well-being, the effect was slightly
smaller but still meaningful (d = 0.48). For clarity, the pre-test and post-test mean scores are presented
visually in figure 1.
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Figure 1 — Pre-test and post-test mean scores across the main variables

Note: Compiled by the authors based on the data of the pilot intervention study, n = 72.

Figure 1 illustrates the increase in mean scores from pre-test to post-test across all three areas. The
most visible change can be seen in psychological support. Student engagement and emotional well-
being also increased, which corresponds with the statistical results presented above.

Students’ written reflections added further detail to the quantitative results. Many participants
wrote that supportive communication from the instructor made the classes feel calmer, less stressful,
and more welcoming. Pair and group activities were also described as useful, as they helped reduce
discomfort and made participation easier. Several students mentioned that short reflection at the end of
the lesson helped them notice changes in their mood and better understand their emotional state after
physical activity.

These results suggest that the psychological support module was associated with a more supportive
experience of physical education classes. During the six-week intervention, students reported higher
perceived support, stronger engagement, and better emotional well-being. Since the study was
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conducted as a pilot intervention, the results should be interpreted carefully. Nevertheless, the data
show that physical education may function not only as a space for movement and physical activity, but
also as a setting where psychological and pedagogical support can be naturally integrated into higher
education.

This pilot study examined whether a short psychological support module, integrated into regular
physical education classes, was associated with changes in students’ perceived psychological support,
engagement, and emotional well-being. After the six-week intervention, all three variables moved in
a positive direction. Although the study was small in scale, the results show that physical education
can be organised not only around movement and physical activity, but also as a learning environment
where students receive emotional and pedagogical support.

The most noticeable change was found in perceived psychological support. This result is
understandable, as the intervention was designed around supportive communication, emotional check-
ins, cooperative tasks, and constructive feedback. In ordinary physical education classes, students
may sometimes pay too much attention to their physical ability, compare themselves with others, or
worry about making mistakes. The support module helped shift the focus toward effort, participation,
cooperation, and individual progress. Because of this, students may have experienced the lesson
environment as safer, calmer, and more encouraging.

The increase in student engagement is also important. It suggests that students became more
willing to participate when physical education activities were organised in a cooperative and less
judgmental manner. Pair and group tasks may have helped students feel less isolated during the lesson.
Instead of performing exercises only as individual physical tasks, students had more opportunities to
communicate, support one another, and take part in shared activities. This may explain why engagement
increased after the intervention.

Emotional well-being also improved, although the change was slightly smaller than the increase
in psychological support. This is not unexpected. Students’ emotional well-being is influenced by
many factors beyond one university subject, including academic workload, personal stress, social
relationships, and general life circumstances. For this reason, a six-week intervention in physical
education cannot be expected to produce large emotional changes. Even so, the results suggest that
short supportive elements within regular classes may help students feel calmer, more comfortable, and
more positive after participation.

The results also point to a close connection between psychological support, engagement, and
emotional well-being. Students who felt more supported tended to report stronger engagement and a
better emotional state. This relationship is relevant for higher education practice, because participation
in physical education may depend not only on the type of exercises used in class, but also on the
emotional and social atmosphere of the lesson. When students feel respected, encouraged, and
included, they are more likely to take part in activities with confidence.

Another important point is that the intervention did not require a full revision of the physical
education curriculum. The support module was integrated into regular classes through short and
realistic pedagogical elements. Emotional check-ins, group tasks, supportive feedback, and final
reflection did not take much lesson time, but they helped change the tone of the class. This makes the
approach practical for university teachers, as it can be applied without major organisational changes,
expensive equipment, or additional teaching hours.

Students’ written reflections were consistent with the quantitative results. Their comments
suggest that the intervention was meaningful not only because students were physically active, but
also because of how the lesson was organised. They referred to instructor support, peer interaction,
emotional comfort, and reduced tension. These responses show that psychological support in physical
education does not have to be limited to formal counselling or separate psychological sessions. It can
also be expressed through everyday teaching practices, such as the teacher’s language, feedback, task
design, and attitude toward students.

The results suggest that physical education in higher education has wider pedagogical potential
than is often assumed. It can support not only physical development, but also students’ personal
growth, emotional stability, social interaction, and engagement with university life. This is especially
relevant for students who face academic pressure, adaptation difficulties, or emotional fatigue during
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their studies. In this context, physical education may become one of the accessible spaces where
psychological and pedagogical support can be provided in a natural way.

The results, however, should be interpreted with caution. The study was conducted as a pilot
intervention with one group of students. Since there was no control group, it is not possible to state
that all observed changes were caused only by the intervention. Other factors, such as adaptation
to the semester, group dynamics, or students’ individual motivation, may also have influenced the
results. The sample was limited to one university, which also restricts the possibility of generalising
the findings to all higher education contexts.

Another limitation concerns the use of self-reported data. Students evaluated their own perceptions
of support, engagement, and emotional well-being. Such data are useful because they reflect students’
personal experience, but they may also be influenced by current mood, social desirability, or individual
expectations. Future studies could include teacher observations, attendance records, or more detailed
qualitative interviews to provide a fuller understanding of how the intervention works in practice.

Even with these limitations, the study offers useful initial evidence. It shows that a short
psychological support module can be integrated into regular physical education classes and may be
associated with positive changes in students’ learning and emotional experience. Further research
could test the intervention with a larger sample, include a control group, and extend the duration of
the programme. It would also be useful to compare different types of physical activities and examine
which support elements work best for different groups of students.

The results support the idea that psychological and pedagogical support can be naturally embedded
into university physical education. The intervention did not turn physical education into a psychological
training session. Rather, it showed that small changes in lesson organisation can make classes more
supportive, engaging, and emotionally comfortable. This is directly connected with the broader aim
of improving students’ well-being through innovative pedagogical approaches in university physical
education.

Conclusion

This pilot study explored the use of a short psychological support module in regular physical
education classes at Korkyt Ata Kyzylorda University. The study focused on whether ordinary
physical education lessons could be strengthened through simple psychological and pedagogical
elements, including emotional check-ins, cooperative tasks, supportive feedback, and brief reflection.
After the six-week intervention, students reported higher perceived psychological support, stronger
engagement, and better emotional well-being.

The study shows that physical education in higher education should not be viewed only as a
subject for physical development. When lessons are organised in a supportive and student-centred
manner, they can also help students feel more comfortable, confident, socially connected, and willing
to participate. The most noticeable improvement was found in perceived psychological support.
Students appeared to recognise more encouragement, respectful communication, peer cooperation,
and emotional safety during the classes.

Student engagement also increased after the intervention. This may be explained by the fact that
the lesson environment became less focused on comparison and more oriented toward cooperation,
effort, and individual progress. Emotional well-being also improved, although the change was slightly
smaller. This is understandable, as students’ emotional state is shaped by many factors outside one
academic subject. Even so, the data indicate that a short support module within physical education
can create conditions that help students feel calmer, more comfortable, and less tense during classes.

The practical value of the study is that the intervention did not require major curriculum changes.
The psychological support elements were added to regular physical education classes without replacing
the main physical activities. This makes the approach realistic for university practice. Physical
education instructors can use emotional check-ins, pair and group tasks, supportive feedback, and
final reflection without special equipment or additional class hours.

The results of this study may be relevant for several groups. For physical education teachers,
they offer a practical way to make classes more inclusive, supportive, and engaging. For university
psychologists and student support services, the study shows that psychological support does not always

75



Scientific and practical journal EJCRP&P No. 2(15) 2026

need to be separated from the learning process or limited to counselling sessions. Some supportive
elements can be included in everyday teaching practice. The results may also be helpful for university
administrators and curriculum designers who seek to improve students’ well-being through existing
educational programmes. In addition, the study can serve as a basis for further research on innovative
pedagogical approaches in physical education and higher education.

The study also has several limitations. Since it was conducted as a pilot intervention, the sample
was relatively small and included students from only one university. For this reason, the results cannot
be generalised to all students or all higher education institutions. Another limitation is the absence of
a control group. Without a comparison group, it is difficult to state with certainty that all observed
changes were caused only by the intervention. Students’ adaptation to the semester, the atmosphere
within the group, or individual motivation may also have influenced the results.

The duration of the intervention should also be considered. The module lasted six weeks, which
was enough to observe initial changes, but not enough to determine whether these changes would
remain stable over time. The study also relied mainly on self-reported questionnaire data. Such data
are valuable because they reflect students’ own perceptions, but they can be affected by current mood,
expectations, or the wish to give socially acceptable answers. Future studies could include classroom
observation, interviews, attendance records, or teacher evaluations to provide a more complete picture.

Further research should test this module with a larger sample and include both experimental and
control groups. It would also be useful to extend the intervention for a full semester and compare
different types of physical education activities. Future studies could examine whether the same approach
works differently for first-year students, senior students, students with low physical confidence, or
those experiencing higher levels of academic stress.

Although the results are preliminary, the study shows that physical education can become a
meaningful space for psychological and pedagogical support in higher education. Small changes in
lesson organisation can influence how students experience physical education classes. A supportive
atmosphere, cooperative interaction, and brief reflective moments may help students feel more included,
more engaged, and emotionally more comfortable. For this reason, integrating psychological support
elements into physical education can be viewed as a promising direction for improving students’ well-
being and strengthening the educational value of university physical education.
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JAEHE TOPBUECI CABAKTAPBIHA IICUXOJOT USJIBIK
KOJAAYAbI EHI'I3Y: 7 KOT'APBI BIJIIM BEPY KAFTAUBIH/AT bI
NUJIOTTBIK MHTEPBEHIUAJBIK 3EPTTEY

Anjarna

JKorapsr Oimim Oepy sxyieciHne neHe TopOmeci KeOiHe NeHEe MaWbIHIBIFBI JKOHE KO3FallbIC OCICEeHIUTITiIMEH
OaifmaHBICTRIPBIIANEL. ANalila CTyACHTTEePIIH Oy cabakTapaarsl TOKiprOeci KapbIM-KaThIHACKA, KYPIacTapbIMEH
@3apa OpeKeTKe, OKBITYIIBI KOJIAAybIHA JKOHE SMOLMOHAIBIK JKAMIBUIBIKKA Ja Toyemai. by muinoTTeIK 3eprreyne
9/IeTTer1 JieHe TopOueci cabaKTapblHa SHIrI3UINeH KbICKA MCHXOJIOTHSUIIBIK KOJIIay MOJYJIHIH CTYACHTTEPAIH KaObuI-
JIAMTBIH TICUXOJIOTMSUIBIK KOJI/IaybIHa, cabaKKa KaThICy OEJICEHJIUIIrHE KOHE IMOIIMOHANBIK JI-ayKaThlHA BIKIAJIbI
KapacThIPBUIIBL. 3epTTEY aJI/IbIH ajla >KoHe KOPBITHIH/IBI OJIIIeYi 0ap KBa3MIKCIIEPUMEHTTIK Tu3aiH Heri3iHnne KopKbIT
Arta areiHaarsl KpI3plmopaa yHUBEpCHUTETIHAE anThl anrta OoWbl xyprisingi. Exi emmeyre ne TOnbIK KaTbicKaH 72
OakanmaBpHaT CTYICHTI TalfayFa eHTi3uimi. Momynb CTYICHTTepAiH IMOIMSIBIK KYHiH KbICKalla aHBIKTaY, KYIITHIK
KOHE TOITHIK TallChIpMasiap, OKBITYIIBIHBIH KOJIJayIlbl Kepi OailIaHbICH! KoHe cabaK COHBIHIAFBI KbICKa PeIIeKCHs-
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JnaH Typapl. VHTEepBeHUMsAaH KeliH OapiiblK KOpPCETKIIITEpIiH OpTalia MoHI apTThl: HMCHXOJOTHSUIBIK KOJIAAY
3,18-nmen 3,76-ra, Kareicy OenceHnimiri 3,32-meH 3,79-Fa, SMOIMOHANIBIK, dn-ayKaT 3,21-neH 3,68-re meiiiH jkora-
pBUTaabL. JKYNITHIK t-KpUTepHit Oy ©3repicTepAiH CTaTHCTHKANBIK TYPFBIIaH MAaHBI3IBI €KEHIH KOPCETTI, cep KeleMi
opTama AeHreWae Oonapl. AJIBIHFaH ACPEKTep JAeHE TOpOMECIHIeT! MarblH KOJJIAYIIbl ©3TepicTep CTYACHTTEPIiH
OeJceHITIr MEeH AIMOIIMOHAIBIK JKaMIBUIBIFBIH KYIIEHTE aTaThIHBIH KOpPCeTe .

Tipek ce3aep: acHe TopOUECi, ICUXOIOTUSIBIK KOJAY, CTYACHTTEPIIH KaThICY OCICEHAUIIT, SMOIMOHAIIBIK
QJI-ayKart, )KOFapbl OLTiM, HHTCPBCHITHUSL.
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WHTEI'PALIUS IICHXOJIOI‘!J‘IECKOFI HOAAEPKKHU B 3AHATUA
OUBNYECKOMU KYJbBTYPOU: INJIOTHOE UHTEPBEHIIMOHHOE
HNCCJIEJOBAHHE B BBICIIEM OBPA3OBAHUU

AHHOTAIUA

B BricmeM oOpazoBanuu Gu3nveckas KyJlbTypa 4Yallle BCEro CBSI3bIBACTCS ¢ (PU3MUECKOM MOJTOTOBICHHOCTHIO
W JIBUTaTeJIbHOW aKTUBHOCTBHIO. OJTHAKO OIBIT CTYACHTOB HAa TAKUX 3aHSATHSAX 3aBUCHT TAK)KE OT OOILICHUS, B3aUMO-
JEWCTBHS C OTHOTPYIITHUKAMH, TIOJICPKKH TIPETIOAaBATENs U SMOIIMOHAIBHOTO KoMdopTa. B 1aHHOM MMIIOTHOM HC-
CJIEIOBAaHHUHN PACCMATPUBAIIOCH, MOJKET JIM KPATKHI MOJTYITb IICHXOIOTHYECKON MOAEP)KKHN, BKITIOUEHHBIH B OOBIYHBIC
3aHATUS (U3NIECKON KyIBTypOH, CIIOCOOCTBOBATh YAYYIIEHHIO BOCIIPHHAMAEMOM TICHXOJOTHYECKON MOIIEPKKH,
BOBJICUCHHOCTH CTYJCHTOB U X SMOIIMOHAJIBHOI'O 6J'IaI‘OHOJ'[y‘II/IH. I/ICCHCL[OBaHI/Ie IIPOBOJANJIIOCE B KBI3I)IJ'[OpI[I/IHCKOM
yHuBepcuTeTe nMeHH KOpKbIT ATa M MMENo KBa3UAIKCIEPHUMEHTAIBHBIN JU3aliH C MPEABAPUTEIHLHBIM 1 UTOTOBBIM
n3MepeHneM. MHTepBeHIHs poJIoJDKaiach MecTh Heslellb. B HTOroBbIN aHaim3 ObUIM BKIIFOYEHBI 72 cTyneHTa Oa-
KaJaBpHara, rpoiueamme oda srana n3MepeHns. Momyib BKIIIOYJ KPaTKOE OIpe/ieIeHHEe SMOIMOHAIIBHOTO COCTOS-
HUSI CTYJICHTOB, NTAPHBIE U TPYTIIIOBBIC 3aaHUsI, TOIAEPKUBAIOIIYIO OOPAaTHYIO CBSI3b MPENOAABATEINS M HEOOIBITYIO
pedrexcuro nocne 3aHaTus. [locine nHTEpBEHINHU CpeHNE OKA3aTEeNU TTOBBICHIINCH MO0 BCEM TPEM HAIlPaBICHHSAM:!
MICUXOJIOTHYecKast mojaaepxkka — ¢ 3,18 1o 3,76, BoBieueHHOCTH — ¢ 3,32 710 3,79, SMOIMOHAILHOE OIaronoIy4ne — ¢
3,21 no 3,68. IlapHblil t-kpuTEpHil MOATBEPMI CTATUCTUYECKH 3HAYMMBIE YIIYUIICHUS MPU YMEPEHHBIX pa3Mepax
a¢dekra. [TomydeHHbIe JaHHBIC TTOKA3bIBAIOT, YTO HEOOIBIIHE ITO/ICPKUBAIOIINE U3MEHEHUS B 3aHATHAX (HU3HUeE-
CKOH KyJIbTypOi MOTYT YCHJIMThH BOBJICUCHHOCTh CTYJICHTOB M MX SMOIIMOHAIBHBIA KOM(OPT.
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