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Abstract

This article explores the psychological effects of mentoring on aspiring English teachers, focusing on its
influence on professional well-being and commitment to the profession. Drawing on a review of contemporary
theoretical and empirical research, it shows that effective mentoring programs significantly reduce burnout, enhance
teaching confidence, and provide vital emotional support during the challenging early stages of a teaching career. The
study examines different mentoring models and their psychological outcomes, such as stress reduction, professional
identity formation, and increased resilience, while also addressing challenges specific to English language teaching.
The findings reveal a strong relationship between high-quality mentoring and improved psychological well-being,
lower attrition rates, and continuous professional development among novice educators. The article concludes with
practical recommendations for educational institutions, highlighting the need for structured and context-sensitive
mentoring programs that support both pedagogical skill development and the psychosocial needs of aspiring English
teachers.

Keywords: mentoring, novice teachers, English teaching, psychological well-being, teacher retention, self-
efficacy, professional development.

Introduction

The early years of teaching represent a critical period marked by substantial stress, professional
growth, and identity formation. Research consistently demonstrates that nearly fifty percent of teachers
leave the profession within their first five to seven years, with schools serving diverse populations
experiencing disproportionately higher attrition rates [1]. This alarming statistic underscores the
urgent need to understand and address the factors contributing to early-career teacher retention and
well-being.

English language teachers face unique challenges that distinguish their experiences from those
of educators in other disciplines. The nature of language teaching demands extensive interpersonal
interaction, cultural sensitivity, and emotional engagement with students from diverse linguistic
backgrounds. As such, English teachers must maintain a constructive perception of themselves, their
teaching capabilities, and their students to perform effectively [2]. The psychological dimensions of
language teaching have received increased attention in recent years, with researchers acknowledging
that teacher well-being has a direct impact on both instructional quality and student outcomes [3].

Mentorship has emerged as a cornerstone intervention in supporting early-career teachers through
this challenging transition period. Defined as organized interpersonal interactions between experienced
and less experienced educators wherein the former provides support, counsel, and guidance [4],
mentorship offers both career-related assistance and psychosocial support. Studies have shown that
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novice teachers participating in mentoring programs demonstrate higher satisfaction, commitment,
and retention rates compared to their non-mentored peers [5]. Furthermore, mentorship has been
identified as pivotal in helping novice teachers navigate stress, improve instructional skills, and adapt
to diverse educational environments [6].

The psychological impact of mentorship extends beyond mere professional development to
encompass fundamental aspects of teacher identity, self-efficacy, and emotional well-being. Early-
career teachers frequently experience heightened stress related to workload management, classroom
control, and professional identity formation [7]. Without adequate support structures, these challenges
can lead to burnout, characterized by emotional exhaustion, depersonalization, and a reduction in
personal accomplishment [8]. The presence of a supportive mentor can serve as a protective factor
against these adverse psychological outcomes.

Despite the recognized importance of mentorship in teacher development, research specifically
examining its psychological impact on early-career English teachers remains limited. While
numerous studies have explored general teacher mentoring outcomes, few have investigated the
unique psychological dimensions experienced by English language educators during their formative
professional years. This gap in the literature is particularly significant given the distinctive emotional
and cognitive demands inherent in language teaching.

This article addresses this research gap by synthesizing current evidence on the psychological
impact of mentorship for early-career English teachers. The analysis focuses on three primary areas:
the relationship between mentorship and psychological well-being, the influence of mentoring on
teacher self-efficacy and professional identity, and the mechanisms through which mentorship
contributes to stress reduction and retention. By examining these dimensions, this study aims to provide
comprehensive insights into how mentorship programs can be optimized to support the psychological
health and professional longevity of novice English teachers.

Materials and methods

This study employed a systematic literature review methodology to examine the psychological
impact of mentorship on early-career English teachers. The review process followed established
protocols for identifying, evaluating, and synthesizing relevant research findings from peer-reviewed
academic sources published between 2015 and 2025. This timeframe was selected to capture
contemporary mentorship practices and their psychological outcomes while encompassing recent
developments in teacher education and support systems.

A comprehensive search was conducted across major academic databases, including Scopus,
ERIC, Web of Science, and Google Scholar. Search terms combined variations of keywords related
to mentorship (mentor, mentoring, induction programs), career stage (early-career, novice, beginning
teachers), subject area (English language teaching, EFL, ESL, language teachers), and psychological
outcomes (well-being, stress, burnout, self-efficacy, psychological health, professional identity).

Inclusion criteria required that studies: (1) focused on teachers within their first five years of
practice, (2) examined mentorship interventions or programs, (3) measured psychological variables
or outcomes, (4) employed empirical research methods, and (5) were published in peer-reviewed
journals. Studies were excluded if they focused solely on pre-service teacher education, examined
mentorship in non-teaching contexts, or lacked clear psychological outcome measures.

The analysis employed a thematic synthesis approach to identify patterns and relationships across
studies. Selected articles were systematically reviewed to extract information regarding: (1) mentorship
program characteristics and implementation models, (2) psychological constructs examined, (3)
research methodologies employed, (4) reported outcomes and effect sizes, and (5) contextual factors
influencing mentorship effectiveness.

Drawing upon sociocultural learning theory [9] and social support theory, the analysis examined
how mentoring relationships facilitate psychological development through social interaction and
supportive professional relationships. Particular attention was given to mechanisms through which
mentorship influences teacher self-efficacy, emotional regulation, professional identity, and overall
psychological well-being.
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The synthesis integrated findings from diverse methodological approaches, including randomized
controlled trials, longitudinal studies, cross-sectional surveys, and qualitative investigations. This
methodological pluralism provided a comprehensive understanding of both the measurable effects of
mentorship interventions and the lived experiences of early-career teachers participating in mentoring
relationships.

Results and discussion

Mentorship and Psychological Well-Being. The literature provides robust evidence that
mentorship has a significant influence on the psychological well-being of early-career teachers. A
randomized controlled trial examining induction training and coaching for 188 early-career teachers
found that those receiving mentorship support reported substantially lower distress levels at follow-up
(d =-0.23) and experienced less decline in teacher affiliation over two years (d = 0.50) compared to
comparison teachers [10]. These findings suggest that mentorship serves as a protective factor against
the psychological deterioration commonly observed during the early stages of a career.

The psychological benefits of mentorship extend across multiple dimensions of well-being.
Research on Canadian early-career teachers revealed that mentoring significantly impacts teacher well-
being through both emotional and professional support mechanisms [11]. Mentorship provides novice
teachers with a confidant with whom they can communicate openly about personal and professional
challenges, reducing feelings of isolation that frequently contribute to burnout. One teacher participant
articulated this benefit: “Being a new teacher can be stressful, and it was reassuring to know that I
regularly had someone to talk to about any issues I was struggling with” [12].

For English language teachers specifically, mentorship addresses unique stressors related to the
emotional demands of language instruction. Research examining the well-being of EFL teachers found
that supportive professional relationships, including mentorship, significantly influence psychological
health by helping teachers manage the anxiety-provoking aspects of language teaching The interactive
and communicative essence of English teaching requires substantial emotional labor, making the
emotional support function of mentorship particularly valuable for this population.

Impact on Self-Efficacy and Professional Identity. Teacher self-efficacy — the belief in one’s
capabilities to organize and execute courses of action required to produce given educational outcomes —
emerges as a critical psychological construct influenced by mentorship. Studies examining mentor-
novice relationships have demonstrated that the quality of mentoring predicts novice teachers’
self-efficacy, with the time spent with mentors and the quality of mentor-facilitated professional
development activities correlating significantly with efficacy beliefs [13]. This relationship operates
through multiple mechanisms, including mastery experiences, vicarious learning through mentor
modeling, and verbal persuasion provided through mentor feedback.

The development of professional identity represents another crucial psychological dimension
shaped by mentorship. Effective mentors facilitate identity formation by helping novice teachers
bridge theory and practice, develop pedagogical reasoning, and construct coherent professional self-
concepts [14]. For English language teachers, this process involves developing confidence in their
linguistic expertise, pedagogical knowledge, and cultural competence — areas where mentors provide
targeted support and validation.

Recent research on language teachers’ psychological well-being demonstrates interconnections
between emotion regulation, reflective teaching, self-efficacy, and professional identity — all of which
mentorship can influence [15]. Mentors who foster reflective practice help novice teachers develop
metacognitive awareness of their teaching, thereby strengthening both their professional identity and
self-efficacy simultaneously. This reflective process enables teachers to reframe challenges as learning
opportunities rather than personal failures, promoting psychological resilience.

Stress Reduction and Burnout Prevention. The preventive role of mentorship in reducing stress and
burnout constitutes perhaps its most significant psychological impact. Early-career teachers experience
exceptionally high rates of occupational stress, with many contemplating leaving the profession due
to overwhelming demands and insufficient support. Comprehensive induction programs featuring
mentorship have demonstrated effectiveness in mitigating these challenges. Research indicates that
providing novice teachers with professional mentors has a positive impact on both teacher success
and career longevity [5].
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The stress-buffering effects of mentorship operate through multiple pathways. Mentors provide
practical support with classroom management, instructional strategies, and curriculum adaptation —
addressing primary sources of teacher stress. Additionally, mentorship provides crucial emotional
support, enabling teachers to process difficult experiences, maintain perspective, and develop effective
coping strategies. This dual provision of instrumental and emotional support addresses both the
practical and psychological dimensions of early-career stress.

A systematic review examining teacher well-being, stress, and burnout during and after the
COVID-19 pandemic identified high-quality mentoring as a critical protective factor that enhances
resilience and professional well-being (Educational Research, 2025). The review found that structured
mentorship programs helped early-career teachers navigate unprecedented challenges including
professional isolation, disrupted induction processes, and heightened emotional strain. These findings
underscore the capacity of mentorship to support teachers through both typical developmental
challenges and extraordinary circumstances.

The relationship between mentorship and burnout prevention appears particularly strong for
teachers experiencing high levels of initial distress. Research demonstrates that intervention teachers
who were highly distressed at baseline and working in challenging classroom environments showed
substantially more favorable changes in distress levels (d =-2.47) when provided with mentorship and
coaching support [10]. This finding suggests that mentorship may be especially impactful for teachers
most at risk of burnout and attrition.

Characteristics of Effective Mentorship. Not all mentorship relationships yield equivalent
psychological benefits. Research identifies several characteristics that differentiate effective from
less effective mentoring. Mentor experience and expertise significantly predict mentoring success,
with mentors’ previous experience correlating with novices’ perceptions of support and the quality of
reflection [13]. Full-time mentors demonstrate a greater capacity to provide consistent, high-quality
support compared to part-time mentors who manage dual teaching and mentoring responsibilities.

The quality of mentor-mentee interactions emerges as a critical determinant of psychological
outcomes. Recent research examining student teachers found that mentor support and high-quality
connections significantly predicted psychological safety and engagement during practicum experiences
(Frontiers in Education, 2025). Mentors who create psychologically safe environments — characterized
by trust, respect, and openness — enable mentees to take risks, acknowledge struggles, and engage
authentically in professional learning.

Context-attentive mentoring that responds to individual needs and circumstances demonstrates
particular effectiveness. Research emphasizing trust as foundational to effective mentoring has found
that mentors who adapt their approaches based on mentees’ contexts, identities, and experiences
provide more impactful support [16]. For English language teachers, this contextualization might
involve addressing specific challenges related to language teaching pedagogy, student diversity, or
institutional expectations unique to language programs.

The psychosocial dimension of mentorship — encompassing friendship, counseling, and
acceptance — proves as important as career-related functions for psychological well-being. While
career mentoring provides practical guidance on teaching strategies and professional advancement,
psychosocial mentoring addresses emotional needs, validates experiences, and builds confidence [17].
Comprehensive mentorship that integrates both dimensions appears most beneficial for the
psychological health of early-career teachers.

Mentorship Models and Program Design. Various mentorship models have been implemented
with differing implications for psychological outcomes. Traditional one-on-one mentoring pairs
an experienced teacher with a novice, providing individualized support but potentially limiting the
perspectives of both parties. Peer mentoring among cohorts of beginning teachers offers mutual
support and reduces isolation, though it may lack the expertise of veteran mentors. Hybrid models
combining experienced mentors with peer collaboration appear particularly promising for addressing
diverse psychological needs.

Research on mentoring competence identifies three essential dimensions — cognitive, social, and
emotional — for effective practice [18]. Cognitive competence encompasses pedagogical knowledge
and the facilitation of reflective practice. Social competence encompasses relationship-building and
communication skills. Emotional competence includes empathy, emotional regulation, and creating
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supportive environments. Mentors demonstrating strength across all three dimensions generate optimal
psychological outcomes for mentees.

Program design elements significantly impact the effectiveness of mentorship. Structured
programs providing dedicated time for mentor-mentee interactions, clear role expectations, and
ongoing mentor training demonstrate superior outcomes compared to informal arrangements. The
integration of mentorship with broader induction supports — including professional development
workshops, reduced teaching loads, and administrative support — creates comprehensive systems that
address multiple dimensions of early-career needs [19].

For English language teachers specifically, effective mentorship programs incorporate subject-
specific support addressing unique pedagogical and psychological challenges. Mentors with expertise in
language teaching provide guidance on linguistic content, communicative methodologies, and cultural
responsiveness that generalist mentors may not offer. Recent research highlights the importance of
tailored mentor-mentee pairings that consider career stage, teaching context, and subject specialization
(ResearchGate, 2025).

Conclusion

This comprehensive review demonstrates that mentorship has a substantial positive psychological
impact on early-career English teachers across multiple dimensions. The evidence clearly indicates
that well-designed mentorship programs significantly enhance psychological well-being, reduce stress
and burnout, strengthen self-efficacy, and facilitate the development of a healthy professional identity.
These psychological benefits translate into practical outcomes, including improved retention rates,
enhanced teaching quality, and greater professional satisfaction.

The unique challenges facing English language teachers — including the emotional intensity of
language instruction, demands for cultural competence, and the need for sophisticated pedagogical
knowledge — make mentorship particularly valuable for this population. Mentors provide both
instrumental support, addressing practical teaching challenges, and psychosocial support, meeting
emotional and developmental needs. This dual function proves essential for helping novice teachers
navigate the complex psychological landscape of early-career language teaching.

Several key characteristics emerge as crucial for maximizing the psychological benefits of
mentorship. High-quality mentoring relationships, built on trust, mutual respect, and psychological
safety, create environments where novice teachers feel supported in acknowledging their struggles and
taking professional risks. Mentors demonstrating cognitive, social, and emotional competence provide
comprehensive support addressing multiple dimensions of teacher development. Context-attentive
approaches that respond to individual needs and circumstances prove more effective than one-size-
fits-all models.

Based on these findings, several recommendations emerge for educational institutions. First,
mentorship should be recognized as an essential component of comprehensive teacher induction rather
than an optional supplement. Adequate resources must be allocated to support sustained, high-quality
mentoring relationships, including protected time, mentor training, and appropriate compensation.
Second, mentor selection and training should emphasize psychosocial competencies alongside
pedagogical expertise, ensuring mentors can address both professional and emotional dimensions of
novice teacher experiences.

Third, mentorship programs should incorporate subject-specific elements that address unique
challenges facing English language teachers. Pairing novice English teachers with mentors experienced
in language teaching ensures relevant pedagogical guidance while also providing an understanding
of the distinct psychological demands of this specialization. Fourth, institutions should implement
systematic evaluation of mentorship programs, examining both objective outcomes (retention,
performance) and subjective experiences (well-being, satisfaction) to ensure programs effectively
support early-career teachers.

Future research should continue to examine the mechanisms through which mentorship influences
psychological outcomes, investigating which specific mentoring practices most effectively promote
well-being and reduce stress. Longitudinal studies tracking teachers across multiple years would
illuminate how mentorship effects evolve and identify critical periods where support proves most
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impactful. Additionally, research exploring how mentorship can be adapted for diverse contexts —
including online education, international teaching settings, and varying institutional cultures — would
enhance understanding of context-dependent effectiveness.

The COVID-19 pandemic has highlighted both the challenges facing early-career teachers and the
critical importance of supportive relationships during times of disruption and stress. As educational
systems continue adapting to evolving circumstances, investment in high-quality mentorship programs
represents a strategic approach to supporting teacher psychological health, enhancing retention, and
ultimately improving educational outcomes for students.

In conclusion, mentorship emerges not merely as a professional development tool, but as a
fundamental psychological support mechanism essential for the well-being and success of early-
career English teachers. By recognizing and cultivating the psychological dimensions of mentorship,
educational institutions can create environments where novice teachers thrive professionally and
personally, ultimately benefiting educators, students, and the broader educational community.
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INCUXOJOI'MYECKOE BJIUSIHUE HACTABHUYECTBA
HA HAYMHAIOIIUX NPENNOJABATEJIEU AHITIMUCKOI'O SA3BIKA

AHHOTAIHA

B maHHOIT cTaThe paccMaTpUBaeTCs MCUXOIOTUIECKOE BO3ICHCTBHE HACTABHIMYCCTBA HA HAYMHAIONINX YIUTE-
JIeH aHTIIMICKOTO S3bIKa, C OCOOBIM aKIIEHTOM Ha TO, KaK OTHOIICHWS HacTaBHHWYECTBa (popMHUpYIOT mpodeccro-
HaJbHOE OJIaroroiyyne W MPUBEPKEHHOCTh mpodeccun. OCHOBBIBASCH Ha BCECTOPOHHEM 0030pe COBPEMEHHOI
TEOPETHUYCCKOI JTUTEPaTyphl U SMITUPUICCKHUX HCCICIOBAHUM, CTaThsl IEMOHCTPUPYET, YTO XOPOIIO pa3paboTaHHBIC
MPOTrpaMMbI HACTABHHYCCTBA UTPAIOT PEIIAOIIYIO POJIb B CHUKECHUU MPO(ECCHOHATBHOTO BBITOPAHUS, YKPEIUICHUH
YBEPEHHOCTH B CBOMX IIEATOTHYCCKUX CIIOCOOHOCTSIX M 00CCIICYCHUH HEOOXOMUMON SMOIUOHATBHON TOIICPKKI
B CaMble CIIOKHBIC TIEPBBIC TOMBI MIPEMoaBaHus. B MCCIeNOBaHNN aHANM3UPYIOTCS Pa3IMIHbIC MOJETH HACTaBHU-
YeCTBa M WX MCUXOJIOTHYCCKUE PE3yIbTaThl, BKIIOYasi CHIDKCHHE CTpecca, pa3BUTHE MPodecCnoHaIbHON UICHTHY-
HOCTH Y TIOBBIIICHHE CTPECCOYCTONIMBOCTH, a TAKKE PACCMATPHUBAIOTCS MPOOIEMBI, CIICII(PUIHBIE T KOHTEKCTa
npenogaBaHusA AHIJIMHUCKOTO SI3bIKA. PeSyJ'II)TaTI)I TMOKa3bIBAlOT CUJIbHYIO KOPPECIAINIO MEXKY BbICOKOKAYCCTBEHHBIM
HACTABHUYCCTBOM M YJTYUIICHUEM IICUXOJIOTUYCCKOTO OJIaromnoiyyus, CHIPKCHHEM TEKyUeCTH KaJPOB M YCTOWYHBBIM
PpOoeCCHOHANLHBIM POCTOM CpPEIM HAYWHAIOIIAX MENaroroB. B 3akioueHue CTaThu MPUBOAATCS MPAKTHYCCKUE
pPEKOMEHIANH Uit 00pa30BaTeIbHBIX YUPSKIACHUH, IIOMICPKUBAIOIINE BAKHOCTD BHEIPEHHS CTPYKTYPHPOBAHHBIX
U YUUTHIBAIONINX KOHTEKCT MPOTpaMM HACTaBHUYECTBA, HANIPABICHHBIX KaK HA Pa3BUTHE MENArOTHICCKUX KOMITE-
TEHIIMH, TaK U Ha YIOBJIETBOPEHHUE TICHXOCOIUAIBHBIX OTPEOHOCTEN HAaUMHAIONIUX TperioiaBaTeNiell aHITTHHCKOTO
sI3bIKA.

KiroueBrnlie ciioBa: HAaCTaBHUYCCTBO, HAYUHAIOIIUC MPETIOAAaBaTEIIN, IMPCIOJaBaHUC AHIIMHCKOTO S3bIKaA, IICH-
XOJIOTUYECKOC 6naron0nyqne, YACPIKAHUC NIEAATOTUICCKUX KAAPOB, CaMOB(I)(I)CKTI/IBHOCTL, HpO(I)CCCI/IOHaHLHOC pas-
BHUTHCE.
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ATBLJIIIBIH TIJII M¥TAJIMAEPIHIH KOCIBU KAJIBIIITACY
KE3EHIHJAEI'TI TOJUIMI'EPJTIKTIH IICUXOJOTI'UAJBIK BIKITAJIbI

Anjarna

By makanmamga TONIMIepiiKTiH jKaHaJaH OacTaraH aFbUINIBIH TiTi MyFajdiMIEpiHE ICHUXOJOTHSIIBIK ocepi Ka-
PaCTBIPBIIAIIBL, dCipece TANIMTEpIIiK KapbIM-KaThIHACTAPBIH KOCiOM o-ayKaT MeH MaMaHIBIKKA JCTCH alalIbIKThI
KaJlail KaJbIITaCThIpAThIHBIHA Oaca Haszap aymapbuiaabl. Kasipri TeopusbIK ofeOueTTep MEH SMIMPHUKAIBIK 3epT-
TeyJepre >aH-)KaKThl LIOJy JKacail OTBIPbIN, MakKaiaja >KaKkChl jKacajFaH TONIMrepllik Oarjapiamanap Kociou
KYHIN Kanyasl a3aiTya, OKBITYIIBUIBIK KAOUICTTEPiHE MEreH CEHIMIUTIKTI apTThIPY/Na YKOHE OKBITYIBIH aJIFalIKbI
JKBUIZAPBIH/IAFbl KUBIH Ke3eHCPIHe MaHbI3/Ibl SMOIMOHAIBI KOJIAAY KOPCETYAE MaHBI3AbI POJl aTKapaThlHbl KOp-
CeTiNTeH. 3epTTeyae dPTYPIIi TANIMIEpIiK MOICIbACPl MEH OJap/AbIH IICUXOIOTHSIIBIK HOTHKENEpi, COHBIH INIiHIC
CTpecCTi a3aiTy, KociOm eke OachIH AaMBITY JKOHE TO3IMIUTIKTI apTTHIPY TalJaHa bl )KOHE aFbUIIIBIH TUTIH OKBITY
KOHTEKCTIHE TOH Macelelep KapacThlpbliansl. HoTmkenep skorapsl camanbl TOTIMICPIIIK IIeH MCHXOIOTHSIIBIK, dJI-
ayKaTThIH KaKcapybl, KaJpJap/blH aybICYbIHBIH a3al0bl JKOHE jKaHaJaH OacTaraH MyFalliMJiep apachblHIa TYPaKThI
KociOM ecy apachlHIaFbl THIFBI3 OalIaHbICTHI KepceTeai. Makaina OutiM Oepy MekeMesepiHe apHaIFaH NPaKTHKAIBIK
YCBIHBICTApPMEH asiKTaJa/Ibl, OH/A MeJJaroTNKaJIbIK KY3bIPETTUTIKTEPAl JaMBITYFa JKOHE jKaHaJJaH OacTaraH arbUIIbIH
TUTl MYFaTIMICPIHIH TCHUXOJICYMETTIK KAXKCTTUTIKTEPIH KaHAFAaTTaHABIPyFa OaFbITTAIFaH KYPBUIBIMIBIK JKOHE
KOHTEKCTKE CE31MTaJI TANIIMIepiIik OaFmapaaMaIapblH SHTi3yNiH MaHbBI3IBUTBIFBI aTal OTie/I.
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