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Abstract

The article justifies the importance of improving and enhancing the entire education system in Kazakhstan
through specific measures to improve the quality of staff training, including foreign language specialists. Both
practical, educational, and developmental goals should be set for foreign language learning. It is necessary to pay
special attention to the correct definition of learning goals and their alignment with teaching methods. Failure to
adhere to these principles can lead to formal assessments of learning outcomes and subjective evaluations based
on expectations rather than real achievements. The goal of the article is to discuss foreign language teaching in
universities and the prospects of its future development. Among the main shortcomings of the methodological
concept of academic courses, regardless of their time period, is a one-sided approach to interpreting and solving key
methodological problems. The article analyzes problems related to the correlation and interaction of different types of
speech activity during learning, motivation for mastering a foreign language, the organization of linguistic material,
its assimilation, and the role of the native language in the process of learning a foreign language at various stages of
education.
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Introduction

The issue of goal setting in foreign language teaching is one of the most pressing, as unclear
and inadequate learning objectives can lead to incorrect assessments of results and self-deception.
Considering the many ways of learning foreign languages, today the most realistic “basic” variant
is learning a foreign language. This basic course should provide students with a reliable foundation
for language proficiency at a communicatively sufficient level and prepare them for further study
and independent mastery of the language after university in various conditions. There is a need to
reconsider the role of the auditory channel in foreign language study at university. Ignoring for a
long time the positive role of other channels in the analyzers leads to an artificial divide between
oral and written forms of speech (reading and writing). Relying solely on auditory-motor memory
reduces the effectiveness of language learning: many students cannot firmly retain material even after
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repeated exposure. They attempt to fix a new word or expression using their own spelling, which
distorts pronunciation and meaning. The principle of oral-based instruction from schools negatively
affects the content side of reading. In this case, reading often becomes a formal task, consisting of
recognizing familiar words in the text without a deep understanding of its content, which leads to
unfounded guesses. Ignoring analytical work on difficult parts of a text encourages a superficial,
approximate understanding of it. Reading, as a specific type of communicative activity, plays a special
role at various stages of mastering the English language, which is why every modern English teacher
includes reading exercises in their lessons [1].

Materials and methods

When using a combination of approaches in organizing language material, it cannot be considered
methodologically justified to reduce all teaching of oral speech to mastering language structures,
i.e., its grammatical side. A structural approach to speech teaching makes everything artificial and
formal, hinders the development of the content side and students’ ability and desire to communicate
in the language. This negatively impacts interest in the foreign language, which is why students
often find language lessons boring and uninteresting. Methodological literature has long proposed
the idea of combining two approaches in organizing language material: structural-functional and
situational-thematic, which allows for mastering thematically connected, situational speech from the
very beginning, based on a sufficient number of structural patterns with specific functional content—
such as the names of objects or people, locations, actions, or activities. Through situational exercises,
students not only master the use of words in typical situations but also their semantic features, which
form the conceptual basis of lexical meaning. The use of situational exercises should be combined with
the repetition of semantic rules and their consolidation. The unique feature of a situational exercise is
that it has a practical orientation, but solving it requires specific subject knowledge. An essential and
important element of such an exercise is a problem question formulated in a way that motivates the
students to find the answer [2].

Main provisions

In improving teaching methods, phonetics and grammar in vocabulary play an important role, as
they are three interacting but autonomous systems that make up the structure of any natural language.
However, from the perspective of closure, these linguistic systems differ. While the phonetic system
is fully closed, the grammar system can be considered finite with a lesser degree of certainty. As for
vocabulary, it is both an open system and, in essence, infinite. Therefore, the problem of selecting the
minimum vocabulary, which is objectively difficult, is still insufficiently studied, and the results of
selective work by methodologists are unreliable and incomplete. The methodological toolkit should be
sufficiently autonomous to not depend on the teaching method but flexible enough to respond to social
demands and program objectives.

According to I.LL. Bim, two main goals can be identified in teaching grammar: first, to teach
students to correctly structure their spoken utterances, focusing on the content; and second, to teach
students to recognize grammatical phenomena in reading and listening, focusing on extracting
meaningful information [3].

The issue of selecting and compiling the minimum vocabulary needs attention. Textbook content
is weakly differentiated between active and passive vocabulary. Unfortunately, there is no officially
established minimum vocabulary for foreign language learning. This should not be limited to the
concept of a word in linguistics. From a methodological perspective, in terms of rational use of
language units, the term “unit of the vocabulary minimum” should refer to:

A word with a single meaning.

A lexical-semantic variant of a polysemantic word.

Homonyms.

A complex lexical unit, such as a phraseological unit, which is not a sentence.
A noun phrase.

A toponym or geographical name.

An anthroponym.
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8. A pragmeme.

9. An abbreviation.

The teacher’s role in compiling the vocabulary minimum is significant, and this activity takes
place during practical classes. Mastering the principles of terminological word formation frees students
from much mechanical memorization, develops the ability to generalize and semantize linguistic
phenomena, and fosters a sense of linguistic analogy and informed guesswork [4]. In the modern
world, the vocabulary minimum has increased to several thousand words. This expansion includes
lexical units traditionally not included in the dictionary. It is argued that words considered to be
“grammaticalized” (e.g., articles, prepositions, conjunctions) should be excluded from the vocabulary
minimum. These words have high frequency in real learning programs, but their frequency depends on
the text’s author or the creator of the reading materials. Therefore, these words are methodologically
irrelevant as they essentially become subject to selection. The focus of the teacher’s selective work
should be on truly significant words. There is an ongoing issue with approaches, principles, and
procedures for vocabulary selection. A range of approaches has been developed in methodology for
selecting language material to build a foreign language course in various educational institutions,
including universities.

Results and discussion

The use of comprehension-checking methods is an effective way to assess reading comprehension.
Teaching foreign languages in an oral format, assuming a certain sequence in the mastery of students’
expressive and receptive speech skills, ensures recognition and understanding when reading material
that was previously learned in oral speech. Recognizing grammatical forms is easier, as it occurs
through formal external signs, and the extent of recognition depends on the presence of phrase
stereotypes in memory. Phonetic difficulties have the least impact on comprehension, as even poor
pronunciation allows for understanding a text. The most important aspect of text work is lexical skills,
which allow for recognizing the learned vocabulary in various contextual situations and associating
it with a specific meaning, as well as distinguishing similar-looking and sounding words. Often,
translation helps clarify this, as it is the most objective indicator of comprehension correctness. It has
been noted that the process of comprehension has become a subject of study in language teaching
methodology, as evidenced by articles dedicated to this topic in methodological dictionaries. For
instance, M.R. Lvov explains: “Reading comprehension assumes that students understand the meaning
of'each word, nuances of meanings, figurative meanings, each sentence, the overall meaning of the text,
its theme, and main idea.”[5]. The scholar formulates the methodological criteria for comprehension:
a) performing practical actions based on understood material; b) the ability to verbally express the
understood material, logically reconstruct it, prove and justify it.

Translation, as a current method, can be viewed from different perspectives: as a type of speech
activity and its result, as a means of mastering a foreign language in the process of developing skills
and abilities, and as a method of checking the accuracy of comprehension. It is known that when
switching between the native language system and a foreign language system, the first one does not
exclude itself; on the contrary, it sometimes aids in the development of foreign language skills. It
has been proven that the rational use of comparison and translation methods significantly activates
higher nervous activity. When discussing translation as a type of speech activity and its result, the
development of this activity requires forming students’ knowledge of translation techniques, as well as
skills and abilities in translation. Translation should be used more as a means of developing language
skills and checking comprehension accuracy than it currently is. We cannot agree with the opinion
that mastery of a foreign language without translation can only be achieved by excluding translation
from foreign language teaching. Since translation activity is based on language communication, it is
logical to aim to create a theory of translation activity based on the methodology of foreign language
teaching, addressing categories traditionally studied within the field of linguodidactics, such as speech
activity, interference, background knowledge, etc. As a result of the interaction of various factors, a
linguistic approach to translation emerges [6].

The lexical component is one of the methodologies, particularly in lexical skills. It can be defined
as the images of words and word combinations stored in students’ long-term memory and recognized
during reading as familiar objects. The need to create and preserve the lexical component in students’
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long-term memory when teaching reading is confirmed by methodologists. This lexical component
includes, first, active vocabulary, i.e., lexical units accumulated in students’ active vocabulary during
the learning process, recognized during reading and used in speech; second, receptive vocabulary, i.e.,
vocabulary that students can recognize during reading but do not actively use in speech; and third,
potential vocabulary, i.e., lexical units whose meaning is understood through knowledge of word
formation and word composition principles in the foreign language.

The lexical component is formed, refined, and stabilized simultaneously with the development
of reading skills, which undergo several stages: from introductory to standardizing the creation of
templates and, finally, to the variable stage. To ensure that the lexical component functions at the
highest level achievable in university conditions, it must be formed through exercises that align
with its structural-functional characteristics. All types of speech activities play an enormous role in
mastering vocabulary, yet most researchers agree that texts, especially written ones, play a dominant
role in this process [7].

One of the methodologies in foreign language teaching is expressive speech activity, which
operates based on the universal mechanism of speaking. General functional mechanisms work on the
basis of memory, preliminary synthesis, and comprehension. Therefore, when teaching monologic
speech in a foreign language, it is essential to accumulate isolated language tools in students’ memory,
create possible utterance templates with various compositional-semantic structures, and develop the
ability to solve new speech-thinking tasks in new communication situations.

Operational mechanisms include operations of comparison, selection, combination, substitution,
and structuring. Therefore, when solving communicative tasks, both within micro-monological
utterances and at the level of entire monologues, students must be able to select necessary language
tools, link them to the intended message, combine and reorganize existing speech material. Analysis of
concepts in the field of speech exercise theory, aimed at teaching foreign language speech, allowed us
to select the most optimal typology for monological speech, proposed by S.F. Shatilov, which includes
three types of exercises: non-communicative, conditionally-communicative, and communicative [8].

Grammar-Translation Method (Lexical-Grammatical, Traditional Method): According to this
method, language proficiency is achieved by memorizing a certain number of words and learning
grammar. The learning process involves students gradually studying various grammatical structures
and expanding their vocabulary. Textbooks used in this method present artificial texts, where the
emphasis is not on the meaning of what is said but rather on how it is said.

The lexical-grammatical method focuses on teaching language as a system consisting of four
main components: speaking (oral speech), listening (auditory comprehension), reading, and writing.
The greatest attention is given to text analysis, writing essays, dictations, and summaries. Additionally,
learners must master the structure and logic of the foreign language, being able to compare it with their
native language and understand their similarities and differences.

Communicative Method: The primary goal of this method is to teach individuals to interact with
others in the target language, which involves all forms of communication: speech, writing (both reading
and writing skills), listening, and understanding spoken language. This is best achieved by teaching
individuals in natural conditions — natural in terms of common sense. For example, a question from
the teacher “What is this?”” while pointing to a chair, is considered natural only if the teacher genuinely
does not know what the object is, and so on. The modern communicative method combines many
approaches to teaching foreign languages.

Immersion Method (Sugesto-pedia): According to this methodology, one can learn a foreign
language by becoming another person — a native speaker — during the period of study. This is done to
allow individuals to fully adapt to the new environment, relax, and express themselves, making their
speech and language skills as close as possible to that of a native speaker.

Silent Way Method: Language knowledge is initially inherent in the person, and the key principle
here is not to interfere with the student or impose the teacher’s viewpoint.

Audio-Lingual Method: At the initial stages of learning, students repeatedly listen to and repeat
phrases after the teacher. Once pronunciation reaches the required level, students are allowed to insert
phrases of their own, but the process still focuses on repeating what was heard.

Analysis of Exercises in Existing English Textbooks: The analysis identified the following types of
exercises. Exercises focusing on vocabulary and grammar that can be viewed as material for teaching
speaking at the sentence level:
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1. Exercises using letter, number, or symbolic codes designed to train and develop code-breaking
skills. Such exercises help develop analytical thinking and logical abilities.

2. Questions related to materials read in textbooks, informational texts, and texts listened to.
These questions are intended to check comprehension of the material.

3. Questions related to the topic being studied in the lesson, as well as those concerning the
students themselves, which should form part of the speaking program. Some questions follow a logical
sequence, while others present a random set of questions on the topic. In these exercises, students
modify the questions rather than create their own speaking program, even at the sentence level.

4. “Perform the task!” exercises are divided into two groups: a) tasks that indicate the general
direction of the speech; b) tasks in which key points of the speech are defined. These exercises provide
students with some guidance regarding the content and structure of their speech.

5. Situation exercises and exercises including key words. Including such exercises in textbooks
is advisable. However, the textbooks examined did not provide enough focus on performing these
exercises well and teaching the fullness of composition and coherence in speech.

6. Exercises including logical schemes of utterances, though these cannot be used as the analysis
of the textbook showed that such schemes, as well as recommendations for their creation, are absent.

Table 1 — Teaching methods

Type of Class Content Application
Lecture The teacher shares knowledge Used in group learning settings.
from the field and provides detailed
information.
Report A presentation before an audience. Presentation of information at a
conference.
Demonstration A subject is shown using visual aids. Items, pictures, or situations are used

during lessons to demonstrate how
they work.

Question-Answer

Subject-related questions posed by

Used to check students’

the teacher to the group. understanding.

Independent Reading Reading outside the classroom. Self-study of material in-depth.

Seminar Discussion of questions with Students must think critically and
opportunities for presentations participate in discussions.
on the subject to further develop
knowledge.

Discussion A type of seminar where a discussion | Discussion techniques and group
takes place under the general behavior observation methods are
supervision of the instructor applied

Brainstorming A creative discussion that generates Creative approach. New ideas.

more ideas for solving a particular
problem

Decision-making. Group learning
and a spirit of competition

Simulated Exercises

The group is given a model
environment without a model of
activity. The group must find the
correct (optimal) solution, known
only to the instructor

Determining human behavior
and their interaction in a specific
simulated situation

Group Training

The group must follow instructions
strictly to practice skills and abilities

Acquiring skills and abilities in a
specific area through completing
sequential tasks and actions aimed at
developing the required skill
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Continuation of table 1

Case Study Analysis Students are asked to analyze a Helps each student clarify their own
real-life situation, the description of viewpoint, fosters initiative, and
which reflects not only a practical develops communication skills and
problem but also activates a set of the ability to use their intellect

knowledge to be acquired in solving
the problem. The problem does not
have a single solution

Note: Compiled by the author.

Table 2 — Levels of decision-making in choosing teaching methods

Decision-Making Level Name Characteristics of the Decision-Making Level
Simple Stereotypical The instructor prefers a strictly defined set of solutions
Decisions regardless of the goals, tasks of the teaching, the content

of the subject, or the characteristics of the students.
According to the presented classification, the instructor
most often uses non-simulated AMS (Active Methods

of Study).
Intermediate Spontaneous The instructor actively tries to use different methods
Decisions considering existing conditions, the time allocated for

studying a particular topic, but does so spontaneously
based on trial and error. The choice of a new method
lacks scientific and often practical justification.
According to the presented classification, the instructor
uses separate types of simulated and non-simulated

AMS.
Complex Rational The selection of AMS by the instructor is scientifically
Decisions justified and fully in line with the designated criteria.

According to the presented classification, the instructor
uses a combination of simulated and non-simulated
AMS on a systematic basis.

Note: Compiled by the author.
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'Kaszax YITTBIK arpapiibIk,
3epTTey YHHUBEPCUTETI,
Anmars! x, Kazakcran

KOCIBM MOH/II JAFABLJIAP KAJBIIITACTBIPY/IbI
"KAHAPTY - MAMAHJIAPIBI TASIPIAYABIH OJICTEMECIH
JKETLJIPYIITH MAHBI3BI KOMIIOHEHTI

Angarna

Makanana Kazakcran PecryOnukacsiaiarsl 0iqiM Oepy KyieciH JKeTUIIipy/IiH MaHbI3IbUIBIFbI, OHBIH 1IIiH/IE
T TUIAEpi MaMaHAapbIH Jaspiay/ibl calajblK JCHIrei1e apTThIpy MakcaThlHIa KaOblITaHaThIH HAKTHI IHIapaiap
Heriziaae namennmeHeni. ller TinmepiHe OKBITYIa MPaKTHKAJBIK, COHAAW-aK TOpOWe MeH OuriM Oepy MakKcaTTapbIH
alikpIHAay KaxkeT. OKBITY MakcaTTapblH OYPBIC KOKO XKOHE OCBI MaKcaTTapra CoMKec omicreMernepli KOJIaHYIbIH
MaHBI3JIbUIBIFBI aTall OTUIE/]. ByJl NPUHIMITEPl caKTaMay OKbITY HOTHXKeNepiH (hopMab/pl OaranayFa )KoHe HAKThI
JKCTICTIKTEpre eMec, KYTyJlIepre Heri3e/ireH CyObeKTHUBTI Oaraiayiapra oKeilyl MyMKiH. MakajiaHbIH MaKCaThl —
JKOFapbl OKY OpBIHAAPBIHAA ILIET TUIIH OKBITYJBIH MACENIeNIepiH TaJKplIay >KoHEe OOJaliakra OHBIH OKBITBLTY
MepCIIeKTHBAIAPEIH KapacThipy. OKBITY 9iCTEeMECiHIH Heri3ri KeMIIUTIKTepiHiH 0ipi — oicTeMeNiK Ke3KapacThH
OipKaKTBl TYCIHIIpiAyl MEH memrinyi. Makamaga mer TiliH yipeHy OapbIChIHIA Ceiiliey OpeKeTTepiHiH Typii
TYPJIEpiHIH apakaTbIHACKI MEH e3apa JPEKeTTeCy Mocenesepi, MIeT TUTIH MEHrepyre OereH MOTHBAIHA, TIJIIK
MarepHuaibl YHbIMAACTBIPY MEH OHBI MEHIepY, COH/Iali-aK aHa TITiHIH IIeT TUTIH MEHrepy/Aeri pei TajlaHaibl.

Tipek ce3nep: xyleHi )KeTUIipy, Kaapiap/bl Aaspiay, OutiM Oepy MakcarTapbl, Coiiey apeKeTi, TUIIK Mare-
pHanIbl YHBIMAACTHIPY.
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AKTYAJU3ALIUA ©POPMUPOBAHUA NIPOPECCUOHAJIBHO 3HAYUMBIX
HABBIKOB KAK KOMIIOHEHT NPO®PECCHUOHAJBHOU NOATI'OTOBKH
CIHHEHUAJIUCTOB B COBEPHIEHCTBOBAHUHN METOAUK OBYYEHUA

AHHOTALUA

B ctarse 000CHOBBIBAaETCS BaXKHOCTD YIIYUIICHUS U COBEPILICHCTBOBAHUS BCell cucTeMbl oopasoBanus B PK mpu
OCYIIECTBIEHUN KOHKPETHBIX Mep JUIs TOBBIIIEHUS KaU€CTBEHHOM MOATOTOBKYU KaJApPOB, B TOM UHCJIE U CHEIIUAINCTOB
WHOCTPAHHBIX SI3BIKOB. JIOJKHBI OBITH MOCTABJICHBI KaK MPAKTHYECKHE, TaK U BOCHHUTATEIBHBIC M 00pa30BaTeIbHbIC
ey 00y9IeHUst HHOCTPAHHBIM si3bIkaM. O He0OXOAMMOCTH yAEIATh 0C000€ BHUMAHHUE MTPABUIIBHOMY OTPEEIICHUIO
neseil 00ydIeHUst 1 COOTBETCTBUIO METOANKH JaHHBIM LIEJISIM B YCIOBHAX 00ydenus. HecoOmroneHne 3Tux NpuHIM-
MIOB MOXET NMPHUBECTH K (POPMaTHHBIM OIIEHKAM PE3ylIbTaToB O0Y4YEeHUS U HEOOBEKTHBHBIM OIIEHKAM, OCHOBAHHBIM
Ha OKUJIAHMSIX, @ HE Ha PEaIbHBIX JIOCTIKeHUsX. Llenb ctarbu — 00CyKAeHHE BOIPOCOB 00Y4YEHHsI HHOCTPaHHOMY
S3BIKY B By3€ M IIEPCIICKTHBBI €r0 IpernoaBanust B OyynieM. Cpean OCHOBHBIX HEJIOCTATKOB METOMUYECKOH KOHIIETI-
UK y4EOHBIX KypCOB, HE3aBHCUMO OT WX JaTHPOBKH, MOXKHO BBIZICIHTH OJHOCTOPOHHHH ITOJXOJ B TOJIKOBAHUHU U
PELICHUH KIIFOUEBBIX MTPOOJIEM METOIMYECKOTO MoAXoaa. B crarbe mpoaHamn3upoBaHbl MPOOIEMBbI, BKITIOYAIOIINE B
ceOst BONPOCHI COOTHOLICHUSI M B3aUMOJICHCTBHS Pa3HbIX BHJIOB PEUEBON AEATEIHHOCTH B Ipoliecce 00ydeHus, Mo-
TUBAIMY B OBJIAJCHUN WHOCTPAHHBIM SI3BIKOM, OPTAHU3AIMH S3BIKOBOTO MaTepHalia M €ro YCBOCHUS, POJIH POTHOTO
S3BIKA B TIPOLIECCE OCBOCHUS HHOCTPAHHOTO SI3bIKA B PA3IMYHBIX CTaIUAX O0yUCHUS.

KiaroueBrnie ciioBa: COBCPIHICHCTBOBAHUEC CUCTEMBI, IIOATOTOBKA KaJIpOB, O6pa3OBaTeJ'II>HI>I€ eiau, peueBad aesi-
TCJIBHOCTb, OpraHru3anusa pe4eBoro Mmarepuala.
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